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Background

Many refugee and Special Humanitarian Program entrant students have experienced significant interruption to their education, or have had little or no schooling prior to arriving in Australia. As a result they face significant challenges in continuing their education in a new and unfamiliar environment. 
Countries of origin of refugee students and those who arrive through the Special Humanitarian Program  in recent years have included Afghanistan, Bosnia and Herzegovina, Croatia, Eritrea, Ethiopia, Iran, Iraq, Kenya, Macedonia (FYROM), Somalia, Sudan and Yugoslavia (FYR). The Department of Immigration, Multicultural and Indigenous Affairs (DIMIA) has advised that the majority of students in these visa categories will continue to come from Africa, and in particular from Sudan. Not all these students have had significant interruption to their schooling and many are making successful transitions to schooling in Australia.  However, many schools are enrolling a growing number of students from refugee and humanitarian backgrounds who have low levels of literacy in their first language and who are not yet able to succeed with mainstream curriculum without additional support.
Many of these students have spent up to one year in a new arrivals program in an English language school or centre (ESL/C) and have exited the program at a level significantly below their peers who have had continuous schooling. They face many challenges when entering a mainstream school, and still require high levels of assistance. They have ongoing needs in developing literacy in English, and in learning in a mainstream school. 
Some schools have established transition or bridging programs to assist students exiting from ELS/Cs. These guidelines have been provided to assist schools in the development of these programs.
Purpose of bridging programs

Bridging programs are specific programs developed by a school or a cluster of schools to support students in need of intensive literacy teaching in their transition from intensive new arrival courses into mainstream schools. The aims of the programs are to:

· develop students’ literacy skills in English

· develop concepts and skills appropriate to year levels 

· manage their integration into mainstream school programs

· support students in developing appropriate study skills or learning-how-to-learn skills

· monitor and address the welfare and settlement needs of students who may have significant health and well-being issues associated with trauma and years spent in a war zone or refugee camp

· assist students to decide on appropriate educational and vocational pathways

Guiding principles
· The bridging program is a post new-arrivals program whose aim is to facilitate students’ full integration into a mainstream program. It does not replace a new arrivals program in an English language school or centre.

· The program will relate to and complement, but not replace, the school’s existing ESL program.

· in general, only students who are at early stages of literacy development will be admitted to the program.

· The program is to be seen as an integral part of the mainstream school program and as such will be documented, resourced, evaluated and reported on in the same way as other mainstream school programs.

· The structure of the bridging program will be flexible so that individual students’ strengths and needs are acknowledged and catered for.

· Students and their parents/guardians should be informed about the program and its aims, and wherever possible, be involved in decision making about their child’s educational program, their length of stay in the bridging program and their educational and vocational pathways.

Description of learners
The target group for the bridging program are students who:
· have had no or minimal schooling in their first language

· have low levels of literacy in English
· have been assessed as being at risk of not completing their education in a mainstream school.
In addition, students may be suffering from the effects of traumatic experiences and require more careful monitoring in a specialist program. 

Students’ backgrounds and experiences will vary, but may include one or a number of the following factors:
· Students may have lived in societies where civil order and services have broken down due to civil war or other cataclysmic events. 

· Students may be suffering the after-effects of trauma and in some cases torture, or may be affected by the loss of family or the suffering of other family members.

· Students’ schooling may have been disrupted due to movement within and between countries so that they have not consolidated literacy skills in any one language, although they may have limited literacy in a number of languages.

· Students have come from a language background where writing is a relatively recent phenomenon and where many of the functions of written English were performed by spoken language.

· Students may have a learning disability, the extent of which may be difficult to diagnose given their recency of arrival.

For these students, entry into Australian schools from an ELS/C is affected by a series of adjustments and transitions. The mainstream curriculum is challenging, and the social and cultural environment is unfamiliar. It is a period of significant and heightened change. Bridging programs will assist students through these challenges and into the mainstream setting. 
Identifying students for the program
In collaboration with mainstream school staff, transition coordinators of ELS/Cs will recommend to schools those students who have been identified as being in need of a bridging program. 
In addition, there may be students already in the school who meet the target description who have been identified as being at risk in the mainstream setting. These students should be assessed by the teacher of the bridging program to determine their suitability for the program.

Transition Coordinators in ELS/Cs can assist with appropriate assessment materials and the identification of students. 

Program models

Individual schools will decide on the most appropriate model for their school, taking into account the needs of their students, the resource allocation and other ESL and literacy support programs available within the school. Schools can choose to run either a full time or a part time program.

A full time program would provide at least twenty hours of instruction in a class of at least 15 students. A part-time program would combine intensive small group instruction with mainstream classes and possible supplementary ESL classes. 

Other program supports, which may supplement the basic program, could include:

· small group or one to one literacy sessions – for example, students who have assessed as being at an SL level on the ESL Companion to the English CSF

· provision for an ESL teacher to team teach or support teach in a mainstream class in which there are low literacy students

· parallel mainstream classes of low literacy and ESL students where there are significant numbers of these students at one or more year levels.
The school will need to decide how to address the age range issue, where students in the program span several year levels. For example, it may be possible to run two part-time programs, a Year 7/8 program and a Year 9/10 program.

Sample full time program A 
In bridging class (25 hours)
8 hours ESL/Literacy 

4 hours ESL/Maths/Numeracy 

2 hours ESL/Science. (Could be taught by mainstream teacher with ESL or MEA support.)
2 hours ESL/SOSE with Australian studies focus

2 hours Sport/PE with mainstream teacher

2 hours Arts electives with mainstream teacher

2 hours pastoral care/home group meetings

2 hours Computers/Technology in Computer Laboratory

1 hour Careers/ Educational pathways 

Sample Part time Program B

Bridging program 

8 hours ESL/Literacy/

5 hours ESL/Maths/Numeracy

1 hour Careers/ Educational pathways

Mainstream class

2 hours SOSE in parallel class with other ESL students 

1 hour Science in mainstream class with ESL teacher support

2 hours Sport/PE

2 hours Arts electives

2 hours pastoral care/home group meetings consistent with school program

Withdrawal small group (3 students) 

2 hours intensive literacy with ESL specialist teacher. Other students attend ESL class.
Advantages and disadvantages of program models 

Schools will need to carefully consider the suitability of full time to part time program models for their students. The following lists of advantages and disadvantages will assist this process.
	Advantages of a full-time program
	Disadvantages of a full-time program

	Programs can be directly targeted to students’ needs.

Students spend more time in small group instruction which means they receive more individual teacher assistance.

Provides for continuity of curriculum and skills development.

Allows for an integrated approach to curriculum planning across KLA areas. 

More structured, and routines are more predictable

Provides for flexibility in program planning. Curriculum can be responsive to students’ needs and interests, and may not need to mirror the mainstream focus as much as in a part time program.


	Students will be excluded from many aspects of the mainstream program.

Can increase perception of the ‘separateness‘ of students, by other students and staff. Students may be seen as separate from the mainstream at a stage when they are anxious to fit in with their peers, and may be seen as not really part of the school.
Creates another period of transition for students when they leave the bridging program to fully enter the mainstream. This can lead to further anxieties about change.

Can increase the professional isolation of teachers, as there may be fewer opportunities for teachers to plan and teach with mainstream colleagues. Mainstream teachers will have fewer opportunities to learn ESL/literacy-informed teaching practices.

Age range of the class may be too broad for effective learning and teaching.


	Advantages of a part-time program
	Disadvantages of a part-time program

	Provides for a mix of targeted ESL/literacy and mainstream school program participation.

Students have greater opportunities to learn from their mainstream peers in mixed ability groups and to develop friendships across groups. 

Students may feel more part of the school if they spend time in the mainstream program.

Students who have well developed oral English can participate confidently in these aspects of a mainstream program. 

Provides opportunity to run smaller classes targeted to specific students with low literacy levels. 

Allows opportunities to run some classes specifically targeted to older or younger age groups.

Program can be linked to the mainstream ESL program which will lessen feelings of isolation for both students and teachers.

Enables teachers to team or support teach in mainstream program and thus assist mainstream teachers to develop appropriate strategies.
	Curriculum may be less cohesive. 

Students will receive less instruction time in a class targeted to their specific literacy needs.

May cause feelings of confusion and insecurity as students move between programs. They may have a sense of not belonging to any particular group.

Students will be spending more time in the mainstream where, even with support they are not able to fully participate. 

Mainstream teachers may not have the skills to deal with the specific needs of this group of students, and will require professional development to assist them in catering for them.
Timetabling across programs can be complex. 


Curriculum and pedagogy

What do schools need to consider when developing  curriculum for the program?

It is important that the bridging program is a genuine preparation for full participation in the mainstream school program. As such the selection of the curriculum content and the teaching approaches to be employed is crucial to its success. 
The ELS/C Transition Coordinator/s can provide information on the students’ ELS/C program, indicate areas of need and assist the school with program planning.

Curriculum focus
· The development of English literacy skills will be a primary focus of the curriculum to be taught. 

· The program will continue to develop students’ knowledge and facility with spoken English.
· The curriculum should be KLA based with a strong emphasis on helping students acquire the literacies, the concepts and the skills needed to meet mainstream KLA outcomes. Students may need to be taught significant concepts and content relating to lower levels of some KLAs. Transition coordinators and teachers, for example, report that students are particularly disadvantaged by their lack of knowledge of Australian history, geography and society. 

School orientation
In the first weeks the program should also focus on school orientation, such as:
· roles and location of school personnel

· subject organisation and electives

· reading the timetable

· using the library, and other resources
· location and functions of specialist rooms e.g. computer laboratory, food and technology centre

· extra curricula activities: what they are, when they happen, where they happen, how to become involved
· homework programs.
Study skills and learning how to learn skills

· The curriculum should include a specific focus on students’ understanding the requirements of the kinds of tasks and activities that they will encounter in mainstream subjects. These could include: 

· the language of instructions, e.g. describe, explain, discuss

· research skills, e.g. using data charts, using the library, using the internet for research, note taking, summarising, developing and administering a survey

· test preparation, including the language of test items, test question types, e.g. multiple choice and test practice

· explicit teaching of reading and writing genres, e.g. writing a science report, writing an opinion essay to a newspaper, reading a novel, reading an information report 
· map reading 

· making a model

· presenting school work.

· A focus on organisational skills is likely to be necessary. Because of their background and because they and their families are still dealing with the difficulties of settlement, many of these students are still developing personal organisational skills. They will need help in developing study habits and routines which will provide structure and give them a sense of being in control. These may include:

· Organising books and folders, maintaining a personal dictionary

· Goal setting

· Developing a study plan and using a homework diary

· Time management

· Strategies for revising work.
· Some students may still be unfamiliar with Australian teaching styles and classroom routines and will need practise in:

· Working in groups – problem solving, group roles and routines

· Researching, developing and presenting projects

· Working in practical classes e.g. in the science laboratory or woodwork room – equipment, routines and safety procedures

· Understanding different ways of learning and thinking– Australian teaching styles, using multiple intelligences, De Bono

· Reflecting on their own preferred learning styles

· Reflecting generally on what they have learned and how they have learned.
Building resilience 

Students can benefit from a range of mainstream building resilience programs such as MindMatters or Get Real. Staff teaching the programs, however need to be aware of the students’ backgrounds and be sensitive to issues that may cause distress or that may be culturally inappropriate. If any student does become distressed during a program activity it should be followed up promptly with the Student Welfare Coordinator. The following topics could also be covered in the intensive program: 

· dimensions of health and healthy behaviours

· developing friendships

· assertiveness training

· managing stress

· anger management

· conflict resolution.
In addition, students may need to be given ongoing counselling about their own progress.
Educational pathways and careers

A component of the course, particularly for older students, may need to focus on educational pathways and career options. Many students and their families can be resistant to education choices other than mainstream schooling pathways, and need to be informed about other alternatives available. In some cases these alternatives may be more appropriate given students’ ages, aspirations and backgrounds. These include VCAL courses available in secondary schools and in the TAFE system, and TAFE Migrant Access and Certificate courses. Excursions to visit some of these programs can give students and their families a greater understanding of how they operate and can help students to make informed choices. Topics for study can include:

· The structure of the Australian education system

· VCE, VCAL and VET programs 

· The Australian Qualifications Framework

· TAFE courses

· University courses

· Apprenticeships

· Career choices

· Researching information on careers

· Job applications – writing a resume, applications, interviews

Students will need to be linked to appropriate programs and staff within the mainstream school, such as careers teachers.

What pedagogical approaches are appropriate? 

Pedagogical choices for the bridging program need to be a balance between approaches that are most appropriate to students’ stage of learning, and the kinds of approaches they will meet in mainstream classes. Use of the following approaches is recommended:
· An integrated thematic approach helps students make links between curriculum areas.
· Students with intensive literacy needs often suffer from low self esteem and feel overwhelmed by the task ahead of them. Tasks may need to be broken down into readily achievable activities, with clearly understood outcomes. 
· It is important to give students a sense of achievement by focussing on what they have already learned. Portfolios can be a useful way of showing students the progress they are making.

· It helps if students can see learning as a continuum. Make explicit what they have learned, what they are going to learn next and what they still need to learn. 

· Always establish prior knowledge and link new learning to existing knowledge. There may be surprising and significant gaps in students’ conceptual development, due to their educational history.
· Skills should be taught in small steps in a developmental sequence.
· The approach needs to allow for the students in the group to work at different levels, and to meet a range of different outcomes 

· Learning should be concrete and experiential. Wherever possible build in hands-on experience: 

· Use practical rooms and school resources wherever possible e.g. the science laboratory or the food technology centre

· Take students on excursions

· Make something, e.g. draw and make a model, and then write a procedural text

· Relate maths to everyday needs

· Use authentic texts such as  street directories, telephone books, timetables, information pamphlets

· There should be an explicit teaching focus on the language structures and features needed to understand spoken or written texts and to complete tasks. 

· Include recycling and revision.

· Provide visual support for learning e.g. use realia, pictures, diagrams

· Model tasks and use interactive writing as a strategy

· Use simple resources that are at students’ ability levels, but also give them strategies to assist them to understand more complex texts, e.g. recognise and use the features of non fiction text such as diagrams, headings, table of contents to aid comprehension.

· Use computers as a pedagogical tool e.g. word processing, which allows students to simply correct their work and still produce neat copies; publishing; research; developing presentations using PowerPoint. 

· The assistance of an MEA in providing first language support is invaluable, particularly in the development of concepts. 

· Provide peer support or mentor programs with students in the mainstream. 

· Link students to homework programs in either the school or community.
· Develop individual learning plans.
Assessment and reporting

As well as ongoing formative assessment procedures, formal assessment and reporting should mirror the mainstream school’s assessment and reporting practices as much as possible. Students need to become familiar with assessment tasks and procedures and the school’s assessment and reporting cycle.

Assessment practices could include:

· Use of portfolios

· Short assessment tasks

· Oral reading assessments

· Rubrics

· Student self evaluation

· Peer assessment 

· Tests

· Projects

· Assessment of social development skills and learning how to learn skills.
Note: It is most likely that an interpreter will need to be organised for the parent teacher interview, Bookings can be made through http://www.sofweb.vic.edu.au/lem/esl/einter.htm ( see Resources section below). Parents or guardians may need to be contacted by phone to arrange attendance at an interview.

Parent and community relationships

Parent communication and involvement

Parent involvement in the bridging program should  be seen in the context of the difficulties migrant and refugee families face with resettlement and their unfamiliarity with the Australian education system and its expectations of parents. Positive actions that schools can take to welcome, inform, learn from and involve parents are:

· Ensure interpreters are available for parent meetings if needed and provide translations of important school notices. Information about translating and interpreting services and guidelines for using them can be found at: http://www.sofweb.vic.edu.au/lem/esl/einter.htm. 

· For those parents who are not literate, telephone contact can be arranged through an MEA or by using an interpreter.

· Arrange an extended initial interview with parents in the first weeks of the program to add to the socio linguistic profile of the student that has been passed on by the ELS/c, and to share information about the program
· Build contact with a key community figure who can liaise with families. This could be an MEA, a worker from the local Migrant Resource Centre (MRC) or a representative from the ethnic support organisation to which a student belongs. Involve parents or guardians in this process, as it is important that they are comfortable with any arrangements made. For some groups of new arrivals, complex language differences and tribal affiliations will need to be taken into account. 
· Hold regular parent information sessions on topics of need and interest e.g. school programs, the Victorian education system, how parents can support their children, homework, education pathways, parenting skills, community supports, using computers. The Connect program developed by the Migrant Information Centre Eastern Melbourne is one possible model (See resources)

· Involve parents in decision making on student pathways and in orientation visits to other educational programs. 

· Involve parents in existing school-parent participation structures e.g. parent and friends committee.
· Utilize parent skills in art craft and culture programs.
Community links

There are many existing sources of community support that schools can link into. Community leaders can be a source of mentor support for students and provide practical support to parents. They can also provide schools with valuable cultural insights and information on family circumstances, skills and needs. Some community groups offer homework support programs and Saturday classes.

Sources of support can include:

· Ethnic community support agencies such as the Sudanese Community Association of Australia Inc. or its subsidiary, the Australian South Sudanese Support Group Inc. Contact details for organisations that support particular groups can be found on line in the Multicultural Services Directory database maintained by The Ethnic Communities Council of Victoria at http://www.eccv.org.au/db/# 
· Migrant Resource Centres (MRCs) . For an explanation of the role and services offered by MRCs and a list of centres see http://www.immi.gov.au/settle/help/vic4.htm 

Other individuals, groups, organisations and school community programs who can provide services to schools include:

· volunteer reading tutors 

· youth mentors, often older students who have the same language and cultural background
· some legal networks provide information sessions for students about young people and the law and youth rights

· the Police in Schools Program 

· some Community Health Centres have programs that are youth focussed and workers and programs that target particular ethnic communities.
Links with other agencies

Schools will need to link students and their families to appropriate agencies for support. See the Resources section for a listing of some of the relevant agencies.

Student welfare
Many students and their families will have on-going welfare needs associated with their refugee experience and settlement in Australia. Their capacity to learn may be affected by the trauma they have undergone and the difficulties they and their families are undergoing with resettlement. They will need ongoing monitoring and support within the school’s existing welfare structures.

The starting point for establishing welfare needs will be the exit report from the ELS/C. The schools’ Student Welfare Coordinator (SWC) may need to contact the SWC from the ELS/C to discuss the students’ circumstances and to obtain further information on support they are already receiving. 
Welfare issues students could be dealing with include:

Financial hardship 

Some families will be having difficulties in meeting the costs of settling into a new country and may be repaying fares to community organisations or to extended family members. It is likely that many students will need assistance with subject levies, costs of camps and excursions, school uniform and travel expenses, and will need to access supports such as State Schools Relief and book lending schemes. 

Housing and homelessness

Students’ housing situations may not be stable, and it is not uncommon for family breakdowns to occur particularly with older adolescent boys. 

Effects of trauma

Learning and behaviour may be affected on a long-term basis by trauma. Students may have difficulty concentrating and their attitudes to learning may be affected by a negative view of their future in Australia.
The student may already have had contact with the Victorian Foundation for the Survivors of Torture and Trauma, and they are the most appropriate organisation to contact if the school has concerns. 

Physical health issues
Students may have ongoing health concerns associated with years of poor nutrition and medical care because of their refugee experience. Dental problems are common. Poor diet may be an issue. An awareness of the different dimensions of health and of healthy behaviours including diet should be included in the learning program. Students could be referred to the schools’ breakfast program if one is available.

Students’ eyesight and hearing will have been checked by a school nurse in the ELS/C but may need to be followed up.

Behavioural issues
Aggressive behaviour and difficulty managing anger may be a concern with a small number of students, which stems from their previous experiences. Students with such problems and their parents or guardian’s should be familiarised with the school’s behaviour management policy and with appropriate conflict resolution strategies. All students will benefit from predictable structures and routines. If students are moving between programs they will need close monitoring and a strong pastoral care system to ensure that they feel secure.

Absenteeism

Students may have a high level of absences because of family circumstances. Being required to act as an interpreter or to look after younger members of the family is common.
School development issues
Whole school awareness
The bridging program needs to be seen as an integral part of the whole school program, and all teachers should be aware of its aims. An explanation of the program and how it fits into the school structure could be given to staff at an initial whole staff meeting. Teachers involved in the program can be introduced and their roles explained. 

Other related topics for staff professional development could include:

· The refugee experience – there are a number of videos and resources that are appropriate, particularly Not Matter of Choice. See resources.
· Cultural background information sessions for specific ethnic groups – sources for possible speakers include ethnic workers at a Migrant Resource Centre, MEAs from the ELS/Cs. 

· Working with Children and Adolescents Affected by Torture and Trauma – training programs for teachers and other educational professionals working with children and adolescents affected by torture and trauma are conducted by the Victorian Foundation for Survivors of Torture (VFST). See resource list.

· The school may need to review its policies and practices to ensure they are inclusive of the needs of all students. For example, Muslim students may need a room they can use as a prayer room, and will need to be sure that any food provided on a school activity meets Halal food requirements. The school should consider using multi-lingual signage to assist parents and students. 
ESL/literacy-informed teaching in mainstream classes
Teachers who will be working with students either in an intensive class situation or in a mainstream class will need to be familiar with teaching strategies that focus on the development of literacy skills and the development of English language skills within the context of KLAs. 
They will need to be aware of the need to modify programs and materials and to provide appropriate resources. 
Professional development opportunities could include:

· Mainstream teachers shadowing the bridging program students in their ESL classes.
· Intensive ESL literacy teachers shadowing students in their mainstream classes.
· Mainstream teachers and ESL literacy teachers planning together and developing units of work and materials that cater for different levels.

· Attending Middle Years Literacy professional development.
· Running the ESL in the Mainstream professional development program in the school. (See Resources for contact details).

· Attending network meetings with other schools operating similar bridging programs.
· Viewing the video, Moving in New Directions ( see Resources).
· Visiting an English language school or centre to see classroom strategies.
Program coordination

Overall coordination of the program needs to take into account the need for:

· disseminating information about the program to the wider school community.
· development of individual learning plans.
· monitoring of programs for individual students.
· communication of non confidential student information to relevant teachers e.g. student welfare coordinator, Year level coordinator, mainstream subject teachers, careers teacher.
· ensuring the students are included in school programs that will address their needs such as Managing Individual Pathways (MIPS) and Local Learning and Employment Networks programs.

· ensuring that there are resources available which are appropriate for the group.
· evaluating the program.
Resources

Interpreting and translating 

Interpreting services are available to schools for:

· parent–teacher interviews

· information dissemination about specific school programs

· individual student issues relating to discipline or welfare, or to assist with an educational assessment. 

Translation services are available to schools for:

· key items for newsletter (500 words)

· notices to parents (150 words)

· information on program/activity (250 words) 

· special school/integration student reports (500 words) 

For more detailed information about interpreting and translating services available to schools, see: http://www.sofweb.vic.edu.au/lem/esl/einter.htm 

Supporting documents (available from http://www.sofweb.vic.edu.au/lem/esl/einter.htm)

Circular 6 2000 – Guidelines on the use of translating and interpreting services

On-site interpreter booking form

Translation booking form

Multilingual Notice Kit – a kit of 22 notices on topics commonly requested for translation – available in 20 languages

Improving the Use of Translating and Interpreting Services: A Guide to Victorian Government Policy and Procedures. 
Agencies for assistance

Health Agencies 

Centre for Adolescent Health

William Buckland House, 2 Gatehouse St Parkville Vic 3052 

Ph: 9345 5890 Fax: 9345 6502

http://www.rch.org.au/cah/index.cfm?doc_id=833 

The Centre for Adolescent Health aims to improve the health and well-being of young people from 10 – 24 years of age through the provision of clinical services, community programs, education and training, health promotional programs in settings relevant for young people, and research into health risk behaviours, and factors which protect young people from harm.

Austin Hospital

http://www.armc.org.au
The Austin Hospital School caters for levels ranging from Prep to Year 12 (caters for general ward students and students with psychiatric and/or severe emotional disturbances). The Austin also provides a language service – a 24 hour on-site interpreter service and telephone interpreter services are available. 

Community Health Centres

Some Community health centres provide youth support and specific ethnic group support services as well as a range of medical services. Contact your local centre. 

Child Adolescent Mental Health Services (CAMHS)
http://www.youthmentalhealth.org/
Student Support Services

Student Support Services is a collective name for the group of professionals who provide support to students and schools. These services aim to maximise opportunities for the maintenance and development of the well being of all young Victorians and strengthen schools’ capacity to keep students connected with school. These include:
· Guidance Officers/Psychologists
· Social Workers
· Visiting Teachers (for visually, hearing and physically impaired students) 

· Speech Pathologists
· Curriculum Consultants
· Generic Officers 

More information is available at : http://www.sofweb.vic.edu.au/wellbeing/support/ssso.htm

To access information about Student Support Services within regions go to:

NMR:
http://www.nmr.vic.edu.au/studwel/studwel.html
SMR:
http://www.smr.vic.edu.au/smrpd/index.html
EMR:
http://www.emr.vic.edu.au/
WMR:
http://www.wmr.vic.edu.au/ 
BSW:
http://www.bsw.vic.edu.au/ 
CHW:
http://web1.wimmeranet.vic.edu.au/chw/chwhome.htm 

GIP:
http://www.gippsland.vic.edu.au/ 

GNE
http://www.gner.vic.edu.au/
LCM
http://www.lcmdoe.vic.edu.au/default.aspx 
Other support organisations

Red Cross – Australian Red Cross

23–47 Villiers Street North Melbourne 3051

Ph:(03) 8327 7700 Fax:(03) 8327 7711

http://www.redcross.org.au/vic/ 
Services include:
· Tracing and Refugee Services – endeavour to locate, reunite and support people separated by war, conflict and disasters
· Asylum Seeker Assistance Scheme (ASAS) – advice, support and referral for people seeking refugee status in Australia whilst their application is being processed
· Youth and Multicultural Affairs – community leadership programs in schools and the community and with a range of ethnic organisations
· Immigration detention – this program provides tracing and message services to immigration detainees in government facilities.
Migrant Resource Centres (MRCs)
MRCs are regionally located, and assist with the settlement of new arrivals.
For an explanation of the role and services offered by MRCs and a list of centres see http://www.immi.gov.au/settle/help/vic4.htm 

Infoxchange Service Seeker

http://www.vic.serviceseeker.com.au/ 

An electronic directory of community support services. Provides access to 78,524 health, welfare and community services across Victoria. Lists all services provided by each agency.

School Focussed Youth Service

http://www.sofweb.vic.edu.au/wellbeing/community/youth.htm 

The School Focused Youth Service is a joint initiative between the Department of Education and Training and the Department of Human Services (DHS) The focus of the initiative is the co-ordination of preventative and early intervention strategies for young people, to be delivered through school and community clusters.

The School Focused Youth Service is designed to support effective links between the primary prevention work done by school-based support services within the education sector and the early intervention provided by the community sector. The School Focused Youth Service links closely to schools and relevant community agencies within each cluster.

Developing these linkages enables identification of service gaps, development of strategies to respond to those gaps and the provision of a continuum of service intervention. Resources for schools.

New Hope Foundation

The New Hope Foundation provides services to recently arrived Refugee/Special Humanitarian entrants under the IHSS program. They are referred to the service by DIMIA who fund the service. The New Hope Foundation provides support with:

Initial information and orientation assistance

Accommodation Support Assistance

http://www.nhf.org.au/newhopeprogram.htm 

VICSEG – Victorian Co-operative on Children's Services for Ethnic Groups

11 Munro St. Coburg, 3058

Ph: (03)9383 2533

VICSEG is an advocacy organisation for and on behalf of ethnic communities, as well as providing a statewide information and resource centre. It provides assistance and services to families and communities from non-English speaking backgrounds.
CMYI – Centre for Multicultural Youth Issues

Level 1, 308 Drummond Street, Carlton Victoria 3053

Ph: (03) 9349 3466 Fax: (03) 9349 3766

http://www.cmyi.net.au/ 

CMYI is a statewide community-based organisation that aims to strengthen and build innovative partnerships between young people, support services and the community, to enhance life opportunities for young people from culturally and linguistically diverse backgrounds. CMYI runs projects such as:

· Refugee Youth Pathways Program – Information and support for ‘at risk’ refugee and newly-arrived young people aged 15 to 21, enabling them to access pathways to education/training programs and employment opportunities. This program is based in the Noble Park, Maribyrnong and Brunswick areas.

· Reconnect – Young Refugee's Program – An early intervention program for refugee young people aged 12 to 18 who are at risk of homelessness. The program assists refugee young people to reconnect with their families, work, education, training and their communities. This program is based in the City of Greater Dandenong and City of Hume.

· Multicultural Sports and Recreation Program

· Youth Mentoring Project
JPET – Job Placement, Employment and Training Program

http://jpet.facs.gov.au/ 
The JPET program is aimed at assisting students and unemployed young people aged 15-21 years (with priority to be given to those aged 15 to 19), who are homeless or at risk of becoming homeless. 

Victorian Foundation for the Survivors of Torture (VFST) 

http://www.survivorsvic.org.au 

VFST is a counselling and support agency for people from refugee backgrounds. The VFST works in conjunction with Victorian school communities at primary and secondary levels.

The VFST is currently implementing a school-based program for children and young people from refugee backgrounds in partnership with Victorian school communities. The program comprises two projects: 

· Strengthening Supportive Families and School Communities for Refugee Children Project. This is for primary level children and their families and is funded by the Department of Family and Community Services (FaCS) under its Stronger Families and Communities Strategy. 

· Pathways to Resilience Project targeted to refugee young peopled and their families. This project is funded by the Department of Health and Aged Care under the National Suicide Prevention Strategy (NSPS). 

VFST publishes a number of resources to support professionals who work with refugee youth including: 

· Rebuilding Shattered Lives has been developed to assist in the improvement of services to survivors of torture and trauma. Student Welfare Coordinators would find it useful. 

· Schools in for refugees – whole school guide to refugee readiness (2004) 
· This guide aims to strengthen the capacity of school communities to promote a supportive school environment for refugee students and their families. It provides practical suggestions for assessing and addressing barriers to students’ wellbeing and learning. 
· Healthwize –(2004) is a health literacy resource for secondary school aged students from refugee and culturally linguistic diverse backgrounds learning English. It aims to enhance these young people’s awareness of their own physical and mental health and the sources of support available to them and help them to develop skills to access health services in Australia. 

· Human rights and refugee issues teaching resource (2004) This is a ten lesson unit that aims to develop attitudes and behaviours that promote human rights. It develops understanding of the experiences and aspirations of the refugees and asylum seekers in Australia and fosters harmonious relationships and social connections between students. It is targeted to lower/middle secondary level students. 
Professional development resources

Moving in new directions – Meeting the needs of students with disrupted schooling
There are two programs on the video:

· Literacy strategies for ESL learners with disrupted schooling. 

· Roundtable discussion. 

http://www.sofweb.vic.edu.au/lem/esl/esl_lit.htm 

ESL Learners in the Middle Years – Strategies for the mainstream classroom

Although not directly targeted to students with intensive literacy needs, the suggested strategies in this video are relevant to these students.
ESL in the Mainstream 

http://www.sofweb.vic.edu.au/lem/esl/eeslm.htm 

ESL in the Mainstream is a ten week professional development course which aims to assist teachers of mainstream classes to better meet the needs of students from language backgrounds other than English. ESL in the Mainstream is delivered to teachers in Victorian government schools by trained tutors who work in a range of contexts such as regional consultants, or school based teaching positions, or as private providers.
Victorian Association for Teachers of Multicultural Education (VATME) 

http://www.acta.edu.au/vatme/
VATME provides support and services to TESOL teachers in schools and pre-schools, ELICOS, adult, community and industry settings. VATME is managed by an elected executive committee of volunteers supported by part-time professional development organisers. It offers a range of TESOL and multicultural education professional development activities of interest to primary and secondary teachers. 

VATME is supported by DE&T. The VATME website has details of how to become a member. Their bi-monthly newsletter is an excellent resource for discussion of current issues in TESOL, reviews of new curriculum resources and reports of professional development activities. 
Regional professional development

Each region operates differently as to how it delivers ESL-related professional development. Some regions have well established ESL networks which offer after school professional development sessions. 

Middle Years Literacy professional development sessions will be of assistance to teachers working with students with intensive ESL literacy needs.

Curriculum resources and support materials 

The ESL Companion to the English CSF

The ESL Companion provides the curriculum framework for ESL learners. It assists teachers in developing programs that are appropriate to the various stages of development of ESL students. The ESL Companion provides:

· an overview of the broad stages of English language development through which an ESL student passes 

· a set of outcomes describing what might be expected of ESL learners given optimum learning conditions 

· an outline of the major components of ESL curriculum.

The ESL Companion to the English CSF II is available on the curriculum@work CD-ROM and website http://www.eduweb.vic.gov.au/curriculumatwork/Index.htm,

ESL Teacher Support Materials
Teacher Support Material Stages S1 and S2: Secondary new arrivals Years 7–10
This material available in PDF format in curriculum@work covers Stages S1 and S2 of the ESL Companion and includes a revised version of previously published ESL Course Advice.

Teacher Support Materials Stages S3 and S4: Secondary post-new arrivals – Years 7–10
This material in curriculum@work covers Stages S3 and S4 of the ESL Companion and includes a revised version of previously published ESL Course Advice. It also contains units of work that can be searched according to topic

Additional materials

Literacy Links

This book was written primarily for ESL specialist teachers in either English language schools or centres or in mainstream schools. It relates to secondary ESL beginners who are preliterate in their first language or have severely disrupted schooling. The book offers many strategies and examples of how to assist literacy development and English language learning. Available from Curriculum Corporation, Level 5, 2 Casselden Place, Lonsdale Street, Melbourne, 3000. Telephone: (03) 9639 0699.

Where’s English?
Where's English? is a multimedia resource which has been developed primarily to support newly arrived ESL, students in the middle years who are unable to access an intensive English language program. It is also suitable for ESL students in English language schools and centres.

It is based on the animated story of a 14 year-old girl Anna, who has lost her pet blue-tongue lizard, named English. It is presented in 24 episodes. Each episode provides the basis for a range of English language activities that students can complete on the CD-ROMS. Students also work with 24 student workbooks that complement each of the animated episodes on the CD-ROMs. The material can be used in a number of ways in different classroom contexts. See the Teachers’ Manual for teaching applications. 

A student kit and a school kit are available. Where’s English? can be ordered from LMERC. The order form and further information about the program can be found at: http://www.sofweb.vic.edu.au/lem/esl/WheresEnglish/WEindex.htm 
Resource Lists

There are a number of annotated resource lists on the ESL website http://www.sofweb.vic.edu.au/lem/esl/ecurri.htm. They include:

· Reading/viewing texts being used with secondary ESL students

· Secondary bibliography and resource list

Languages and Multicultural Education Resource Centre (LMERC)

LMERC is a specialist support centre for schools in the following areas:

· Languages other than English (LOTE)

· English as a second language(ESL)

· Multicultural education. 
These include practical resources, materials to meet the needs of ESL students across the curriculum, cultural background information, refugee and welfare issues and theoretical materials on second language acquisition and ESL methodology.

LMERC is located at 150 Palmerston Street, Carlton 3053
Telephone: (03) 9349 2400, Fax: (03) 9349 1295

LMERC is open during the following hours (including school holidays):

Mondays – Fridays:
9:00 am – 5:00 pm

Tuesdays:
5:00 pm – 7:00 pm

LMERC library membership is available to:

· teachers from all Victorian school sectors and after hours ethnic schools

· staff and students from tertiary education faculties

· staff of education authorities in Victoria.

Approved borrowers are able to borrow a wide range of resources including print, audio, video, CD-ROM, and poster materials.

The LMERC index is now online at http://www.sofweb.vic.edu.au/lem/lmerc/index.htm 
Directories of Support Services

Multicultural Services Directory 

The database contains a full listing pf support services and ethnic organisations. It is maintained by The Ethnic Communities Council of Victoria and can be found at http://www.eccv.org.au/db
Specifics Services Directory for Youth in the Western Metropolitan Region of Melbourne
The directory has been compiled by the Western Refugee Pathways group in collaboration with a number of LLENs in the Western Region. Contact Sandra Di Giantomasso 9680 8238 for further information. It has a wide range of information on education support programs and family support programs for culturally and linguistically diverse youth. 

Go to http://www.llen.vic.gov.au/llen/about/ for information about LLENs.
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