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1. Executive summary 
This step-by-step guide is designed to assist schools in 

preparing their school self-evaluation and is intended to 

be used in conjunction with the school self-evaluation 

template. The guide is designed to assist schools to 

reflect upon their performance by considering questions 

such as:  

1. What student outcomes were we trying to achieve?  

2. What student outcomes did we achieve?  

3. Why did we achieve/not achieve improved student 
outcomes? 

4. How effectively did we manage our resources to 
support the achievement of improved student 
outcomes? 

5. What can we do in the future to continue to 
improve? 

This step-by-step guide is structured in the same order 

as the school self-evaluation template, including the: 

� Executive summary 

� Methodology 

� School context  

� Evaluation of performance.  

Throughout the guidelines advice is provided about: 

� the expected content within each section 

� the recommended length of each section 

� possible sources of information 

� focus questions to consider 

� how the Effective Schools Model can be utilised. 

Other key support materials for schools to use in 

preparing their school self-evaluation are listed below. 

Further information can be found under ‘Further 

Support and Information’ at the end of the document. 

2. Introduction 

The school self-evaluation guidelines provide the 

rationale for schools preparing a self-evaluation, and it 

is recommended reading prior to using this step-by-step 

guide. They describe the processes to be followed and 

encourage schools to involve the whole school 

community in the development of the school Self-

evaluation report.  

3. Sections of the school 
self-evaluation 

Please note that throughout the guide there are focus 

questions and possible information sources included to 

assist schools in the analysis and evaluation of their 

performance. It is important to note that these are not 

intended to be prescriptive or exhaustive of how 

schools can approach their self-evaluation.  

The school self-evaluation is strengthened when 

schools provide information drawn from a variety of 

data sources, including both quantitative and qualitative 

data. 

Executive summary 

The executive summary provides a brief overview of the 

school self-evaluation, including the methodology, 

school context, and evaluation of performance. This 

section clearly and succinctly outlines the school’s 

strengths and areas for improvement, and indicates 

how effectively the school has met its goals contained 

in the previous school strategic plan. It also highlights 

recommendations for the future.  

Recommended length of executive summary: 1–1½ 

pages. 

Methodology 

This section briefly outlines the processes that were 

used in the school to prepare the school self-evaluation. 

The approach may vary from one school to another. 

The methodology also describes the membership and 

operations of any working party set up to prepare the 

school self-evaluation, together with a summary of who 

from the school community was involved, and how they 

were involved, in the process. 

Recommended length of methodology: ½ page. 

School context 

The context section is a key component of the school 

self-evaluation because it provides the background 

against which all performance outcomes of the school 

are understood. 

The context contains a description of the defining 

attributes of the school and can be developed in 

conjunction with the environmental context of the school 

strategic plan.  

The school context statement may refer to information 

covering: 

� geographic location (town/suburb, nearby schools, 
etc) 

� size and structure of the school (challenges 
presented, particularly for very small or very large 
schools) 

� social characteristics (gender, cultural background, 
ethnicity) 

� enrolment characteristics (overall trend, cohort 
proportions) 

� family profile (including employment situation in 
local area) 

� staffing profile including leadership team 

� special programs offered at the school, such as 
bilingual programs, sports programs, etc 

� parent and community involvement 

� partnerships with other schools, external agencies 
and the wider community  

� issues relating to post-compulsory education 
provision and transition support, including 
information available from Local Learning and 
Employment Networks (LLENs), DEECD regional 
offices, neighbouring schools, other providers and 
community organisations. 

A school self-evaluation report becomes a coherent 

document when connections are made between the 

context in which the school operates and the 
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performance outcomes obtained. Schools are 

encouraged to make these connections throughout the 

preparation of the self-evaluation report.  

Recommended length of school context: approximately 

1 page. 

Evaluation of performance 

This section of the school self-evaluation focuses on the 

three student outcome areas: 

� Student learning  

� Student engagement and wellbeing 

� Student pathways and transitions. 

This Step-by-Step Guide to the School Self-evaluation 

treats each of these sub-sections separately.   

Consequently, there is some repetition of structure, 

content or themes. This has been done intentionally to 

enable schools to separate the preparation of the 

school self-evaluation report by giving different staff or 

groups responsibility for each area. The layout of the 

school self-evaluation template follows the same 

structure outlined below. 

Further information and examples of completed 

executive summary, methodology and school context 

sections, as well as sections of each of the three 

student outcome areas, are available through the 

‘Further Support and Information’ section at the end of 

the document. 

4. Student learning outcomes 
Student learning outcomes relate to what students 

know and can do.  

All schools develop curriculum and report on 

achievement in student learning outcomes using a 

number of frameworks and data sources. The data sets 

outlined below are complemented by other school-

based assessment data. 

The National Assessment Program – Literacy and 

Numeracy (NAPLAN) 

Every year, all students in Years 3, 5, 7 and 9 are 

assessed using national tests in Reading, Writing, 

Language Conventions (Spelling, Grammar and 

Punctuation) and Numeracy.  

Victorian Essential Learning Standards 

Teachers design curriculum and assess students 

against the VELS standards and progression points. 

For students in Years Prep to 10, the Victorian 

Essential Learning Standards (VELS) define three 

strands of student learning: 

• Physical, personal and social learning – includes 

Health and Physical Education, Interpersonal 

Development, Personal Learning, and Civics and 

Citizenship 

• Discipline based learning – includes the Arts, English 

and Languages Other Than English, the Humanities 

(Economics, Geography and History), Mathematics 

and Science 

• Interdisciplinary learning – includes Communication, 

Design, Creativity and Technology, Information and 

Communications Technology, and Thinking.  

Towards Level 1 of the Victorian Essential Learning 

Standards  

The Towards Level 1 of the Victorian Essential Learning 

Standards supports the delivery of the VELS. It 

provides a framework for developing effective learning 

programs and assessing students with disabilities and 

additional learning needs in Victorian schools who are 

recognised as working towards Level 1 of the VELS. 

Student learning outcomes for students supported 

under the Program for Students with Disabilities 

(PSD) 

Schools with PSD students assess their learning 

outcomes in relation to their progress in achieving the 

goals in their individual learning plans.  

English and Mathematics online interviews  

Along with the VELS teacher judgements in English, 

ESL and Mathematics, school achievement in literacy 

and numeracy outcomes is also measured in the 

English and Mathematics online interviews and the 

Fractions and Decimals online interview. 

The Victorian Early Years Learning and 

Development Framework 

The Victorian Early Years Learning and Development 

Framework builds continuity between the first years of 

schooling and the learning and development that 

precede these years. This framework describes the key 

learning outcomes for children from birth to eight and 

links to the first stages of the Victorian Essential 

Learning Standards (VELS).  

Senior secondary learning outcomes 

Student learning outcomes in the senior secondary 

years are defined as attainment in the Victorian 

Certificate of Education (VCE), the Victorian Certificate 

of Applied Learning (VCAL) and Vocational Education 

and Training (VET in Schools), including School Based 

New Apprenticeships. Information on this area is 

provided through available school performance data 

and the VCE data service. 

Question 1: What student outcomes were we 
trying to achieve? 

In assessing student learning outcomes, it is 

recommended that schools begin by addressing the 

question, ‘What student outcomes were we trying to 

achieve?’. This question invites schools to state what 

goals and targets were identified in their previous 

school strategic plan. 

Recommended length: ½ page. 

Question 2: What student outcomes did we 
achieve? 

The next part of the school self-evaluation is for 

analysis and evaluation of actual student learning 

outcomes.  

This analysis and evaluation is evidence-based, 

drawing upon a range of data and information sources. 
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Schools may choose to either focus on one strand of 

the Victorian Essential Learning Standards at a time 

when answering the questions below, or respond to 

each question with information relating to each strand.  

The process of analysing all available information will 

be an extensive component of undertaking the school 

self-evaluation. However, the final school self-

evaluation report: 

� presents the conclusions from the analysis in a 
summary format 

� focuses on the student learning outcomes with 
most need for improvement 

� deals in a balanced way with both positive and 
negative data 

� brings together different sets of data to provide a 
coherent evaluation of overall performance and 
trends as opposed to focusing on outcomes in 
every year level or in every subject strand. 

Recommended length: approximately 1 page. 

Suggested information sources 

From school performance data: 

� English on-line Interview 

� Mathematics on-line interview 

� student achievement against the VELS domains 

� student achievements — NAPLAN 

� student achievement — PSD assessment 

� student attainment — VCE, VET in schools, VCAL, 
school based new apprenticeships. 

From other sources: 

� AEDI data 

� VCAMS data 

� other information on VET in schools, VCAL, VCE 
data project 

� any other student achievement data available at 
the school; eg, VCAA On Demand testing, ESL 
assessments, DART, Maths online interview, 
Torch, achievement awards such as University of 
NSW assessments, etc 

� student physical, personal or social learning 
outcomes using any reports, assessments or 
evidence compiled by the school 

� detailed NAPLAN Reports 

� Student Mapping Tool 

� CASES 21 Cohort VELS/Assessment Reports. 

Understanding the data 

Each school will decide how best to analyse and 

evaluate the available information on student learning 

outcomes. The focus questions which follow are 

provided as a guide to assist with this analysis and 

evaluation.  

It is not intended that every school will answer every 

listed question. Schools may find it beneficial to develop 

their own questions that are geared to evaluate 

performance. It is not also necessary for schools to 

present question-by-question answers in their final self-

evaluation document. Rather, the analysis of the 

questions and the information leads to the school 

making an overall judgement of performance. 

Within each of the standard data sets, there are some 

common approaches to analysing the information, 

including: 

� examining any trends in outcomes that have 
emerged over time 

� focusing on particular cohorts of students who have 
obtained significantly above or below average 
outcomes 

� considering cohort growth as students move 
through the school 

� evaluating differences in outcomes between 
different skill areas within English and Mathematics 

� comparisons with the state mean and SFO band. 

For small schools, where small sample sizes may make 

analysis of data problematic, there are several methods 

of analysing the data that can assist, including: 

� for a given year level, aggregating data collected 
over multiple calendar years 

� for a given calendar year, aggregating data 
collected across multiple year levels 

� tracking the progress of individual students over 
several years. 

In all cases, school communities should be conscious of 

the issues surrounding the confidentiality of individual 

student information, which is explained in more detail at 

the front of the school level report. 

Focus questions 

English and Mathematics on-line interviews 

� What trends have emerged in the school data over 
time? 

� Are the on-line assessments consistent with teacher 
assessments against the VELS? 

� How do the school data compare with the state 
mean and SFO band? 

Student achievement against VELS / NAPLAN 

� What trends have emerged in the school data over 
time? 

� What proportion of students is achieving at ‘D’ or ‘E’ 
for given domains? What proportion of students is 
achieving at ‘A’ or ‘B’ for given domains? 

� What patterns emerge from studying the cohort 
growth in VELS assessment outcomes as students 
progress through the year levels?  

� What variations exist in the assessment outcomes 
between strands and domains? 

� Are there significant differences in achievement in 
different cohorts; eg, male, female, ESL, PSD 
students? 

� How does the school data compare with the state 
mean and SFO band? 

Student achievement – PSD assessments 

� What proportion of students is making satisfactory 
progress? How does the data compare over time? 
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� Are there indications that a particular group of 
students or year level is performing at a higher or 
lower level? 

Student achievement – VCE, VET in schools, VCAL 

� What trends have emerged in the school data over 
time? 

� Are there any studies that have considerable 
variation in results across the years? 

� Have VCE results been improving both for each 
study and across studies? 

� Is there significant information to be gained from the 
variation between subjects? 

� How many students are undertaking VET in Schools 
and what is the completion rate? 

� How many students are undertaking VCAL, at which 
levels and what is the completion rate? 

� How many VET in Schools programs are being 
offered in the school? 

� How does the school data compare with the state 
mean and SFO band? 

Student achievement – other assessments 

� What trends have emerged in the school data over 
time? 

� Are there indications that a particular year level or 
particular students should be monitored more 
closely? Does the school have programs in place to 
address their needs? 

Other student learning outcomes 

� What trends have emerged in the school data over 
time? 

� Are there indications that a particular year level or 
particular students should be monitored? Does the 
school have programs in place to address their 
needs?  

� What links can be made between the available 
physical, personal and social learning outcomes 
with the available student achievement data? 

Question 3: Why did we achieve/not achieve 
improved student outcomes? 

The school self-evaluation asks schools to reflect upon 

the effectiveness of the school’s operations and 

practice that may have contributed to the student 

learning outcomes.  

The correlates of the Effective Schools Model provide 

an evidence base for examining current practice and 

selecting key improvement strategies. 

This part of the school self-evaluation encourages a 

broad examination of processes within the school that 

impact on student learning outcomes. It is an 

opportunity for extensive consultation across the school 

community to find out what has worked well and the 

areas for improvement.  

The final school self-evaluation document: 

� presents the conclusions from the analysis in a 
summary format 

� brings together information from the various 
discussions, reports and data to provide a coherent 
response to the above question. 

Recommended length: 1–1½ pages. 

Focus questions and information sources to assist 

The focus questions which follow, together with the 

information sources listed, are structured around the 

correlates of the Effective Schools Model and are 

provided as a guide to assist with the analysis and 

evaluation.  

The questions are designed to promote dialogue about 

practice and to assist schools to reflect on what they do 

well and areas for improvement. It is not intended that 

schools restrict themselves to using only these 

questions or information sources. Neither is it 

necessary for schools to present question-by-question 

answers in their final school self-evaluation report. 

Rather, the analysis of the questions and the 

information lead to a summary of how the school’s 

operations and practice have contributed to the student 

learning outcomes. 

For example, to unpack correlates from the Effective 

Schools Model such as ‘purposeful teaching’ and 

‘stimulating and secure learning environment’, schools 

could reflect upon their practice in light of the e
5
 

Instructional Model and Principles of Learning and 

Teaching. Similarly, the curriculum planning guidelines 

will provide insights into how the school’s curriculum 

may have contributed to student learning outcomes. 

The assessment and reporting guidelines could be used 

to understand how assessment and reporting practices 

have been implemented to support student learning 

outcomes at the school. Links are also provided to other 

initiatives that are relevant to the correlates of the 

Effective Schools Model. 

It is not expected that schools will reflect in detail upon 

each of the eight correlates of the model. Schools may 

choose to use one or more of the correlates in reflecting 

upon their contribution to student learning outcomes.  

Focus questions 

Professional leadership 

� How effectively do the leadership teams within our 
school promote curriculum planning that is designed 
to improve student learning? 

� How effectively do the leadership teams within our 
school promote teaching strategies that are 
designed to improve student learning? 

� How effective is teacher participation in decisions 
made about student learning? 

� How effectively are connections made between staff 
performance and development and student learning 
outcomes?  

Possible information sources: 

� Staff opinion survey results for the curriculum 
coordination variable and the empathy element 

� Performance and development culture revised self-
assessment framework 

� eLearning planning guide. 
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Focus on teaching and learning 

� How well does our school manage the time spent on 
the three strands of VELS (i.e. physical, personal 
and social learning, discipline-based learning, and 
interdisciplinary learning)? 

� How well are teachers using multiple sources of 
data about student learning to improve teaching? 

� What does the cohort growth from Prep to Year 2 in 
assessment outcomes indicate about the success of 
the early years literacy program in the school? 

� What does the Mathematics Online Interview data 
indicate about the success of the early years 
mathematics program? 

� How well does the school manage time spent 
planning P–10 programs compared with 
VCE/VCAL? 

� How well does our school manage the workload of 
staff, in particular the balance between time focused 
on teaching and time spent on administrative tasks? 

� Identify one or two strategies that were implemented 
in the school to bring about improvement in the 
teaching–learning relationship. Analyse how 
effective the strategies have been. What worked 
well? What hindered successful or full 
implementation?  

� To what degree is the focus on teaching and 
learning and the use of e

5
 reflected in teacher 

performance and development processes? 

� How effective is the sharing of resources and the 
development of quality teaching artefacts? 

� How effective are our professional learning activities 
that aim to improve student learning?  

� How have teachers used ICT and the Ultranet to 
improve teaching and learning? 

�    How are learning spaces used to enhance teaching 
and learning? 

Possible information sources: 

� Staff opinion survey results for the excessive work 
demands and learning environment variables and 
the learning element 

� Parent opinion survey result for the quality of 
teaching variable 

� Parent opinion survey school climate factors 

�    Whole school aggregated self assessment data 

� ePotential data 

�    e
5
 Instructional Model. 

Shared vision and goals 

� To what extent is there a shared vision about the 
desired student learning outcomes in our school? 

� Has the school an agreed set of values? 

� How clearly communicated are the school’s goals 
relating to student learning? 

Possible information sources: 

� Staff opinion survey, results for the clarity and 
engagement elements, including the goal 
congruence variable 

� eLearning planning guide. 

Purposeful teaching 

� Are there shared views about effective teaching and 
learning among the teachers and leadership? 

�    How is teacher development and practice reflected 
in effective school-based professional learning that 
addresses identified student learning needs?  

� To what extent do the teaching strategies and 
practice used in the school accommodate the 
variations in the learning needs and styles of our 
students? 

� How do individual learning plans support the diverse 
needs of individual students? 

� To what extent are the teaching strategies used in 
our school influenced by contemporary pedagogical 
understanding and practice? 

� How well are teachers using assessment of student 
learning to inform teaching and learning? 

� To what extent do teachers engage in innovative 
ICT professional learning to explore new ways of 
learning and teaching? 

� To what extent do teachers focus on addressing 
future needs of students in areas of intercultural 
literacy, Asia-literacy and global citizenship? 

� How well are teachers able to engage students in 
issues that build intercultural literacy? 

Possible information sources: 

� Student attitudes to school survey, results for the 
quality of instruction, teacher energy/enthusiasm 
and helpfulness/responsiveness variables 

� Parent opinion survey, result for the curriculum and 
standards variable 

� Attitudes to school survey, relevant teaching and 
learning variables 

� Parent opinion survey, relevant school climate 
variables 

� eLearning planning guide. 

High expectations 

� Does our school community have high expectations 
for the learning outcomes of all students? 

� To what extent are students engaged with high level 
creative learning? 

� How effective are the programs or strategies 
employed by the school to address the needs of 
students achieving either at a lower level or a higher 
level than expected? (A ‘lower level’ would include 
students assessed as ‘D’ or ‘E’ compared to the 
indicative VELS level, or students assessed with 
lower than expected PSD outcomes, while a higher 
level would include students assessed as ‘A’ or ‘B’ 
compared to the indicative VELS level, or students 
assessed with higher than expected PSD 
outcomes). 

� How are students with high potential in any domain 
identified, supported and challenged? 

� Are the tasks provided to students intellectually 
challenging and well scaffolded? 
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Possible information sources: 

� Student attitudes to school survey, results for the 
high expectations and helpfulness/responsiveness 
variables 

� Parent opinion survey, results for the curriculum 
and standards and quality of teaching variables 

� Parent opinion survey, school climate variables 

� Attitudes to school survey, relevant teaching and 
learning factors 

� Staff opinion survey, results for the learning 
environment and student orientation variables 

� ePotential data. 

Learning communities 

� How effectively does our school utilise the diverse 
expertise and knowledge of the staff to assist 
student learning? 

� To what extent is collaborative learning fostered 
among the staff? 

� To what extent are teachers’ individual 
performance and development plans based on 
student learning needs? 

� To what extent has the school encouraged staff or 
leadership groups to engage in professional 
interaction, collaboration or networking with other 
schools or early childhood services, or in other 
professional learning activities in relation to student 
learning? 

� To what extent are teachers engaged in staff 
professional learning activities that address specific 
curriculum issues and allow for ‘hands-on’ trial and 
evaluation of specific techniques? 

� How effectively has the school collaborated with 
other schools, early childhood services within and 
across their network, education institutions, industry, 
business, or the wider community in building and 
delivering programs to support student learning? 

� How have professional learning activities 
undertaken by staff contributed to student learning 
outcomes during the period of the self-evaluation? 
What other factors affect the link between 
professional learning activities and student learning 
outcomes? 

� To what extent does the curriculum reflect the 
needs of living in the Asia-century? 

� To what extent does the school encourage parents 
to be actively engaged in their child’s learning? 

� To what extent does the school use ICT and the 
Ultranet to communicate and collaborate with its 
community? 

Possible information sources: 

� Staff opinion survey, results for the professional 
interaction, learning environment and appraisal and 
recognition variables, and for the learning element, 
including the professional growth variable 

� Parent opinion survey, result for the school–parent 
relations variable 

� Parent opinion survey, relevant school climate 
variables 

� School professional learning plans 

� Local Learning and Employment Networks or other 
community networks 

� eLearning planning guide. 

Accountability 

� How effectively do our teachers use data to 
evaluate student performance and progress? 

� How effectively does our school use planning and 
evaluation processes to improve student learning 
outcomes? How well owned and understood are the 
accountability processes across our school 
community? 

� Are students provided with specific feedback on the 
extent to which they are achieving their learning 
goals? 

� To what extent is performance on school-wide and 
individual student goals used to plan for student 
learning? 

� How does our school celebrate successes relating 
to student learning outcomes, at either whole-school 
level or student level? 

� If there have been variations in assessment 
outcomes in our school, how effectively have we 
responded to such variations? 

� What aspects of our reporting and feedback to 
parents work well and what aspects do we need to 
improve? 

Possible information sources: 

� Parent opinion survey; result for the reporting and 
feedback variable 

� Parent opinion survey; relevant school climate 
variables. 

Stimulating and secure learning environment 

� What are the strategies employed for creating a 
positive and culturally inclusive learning 
environment in the school? How effective are they? 

� Are there particular aspects of our school’s 
environment that are less conducive to student 
learning? How have we responded to the 
challenges presented? 

� How effective are the classroom behaviour and 
management processes in our school? How 
effective are the strategies for dealing with 
disruptive behaviours? To what extent does student 
misbehaviour affect overall student learning 
outcomes? 

� What learning spaces and places in our school 
capitalise on the potential of ICT to drive powerful 
learning? 

Possible information sources: 

� Staff opinion survey, results for the student 
misbehaviour and classroom misbehaviour 
variables 

� Parent opinion survey, result for the student 
behaviour variable 

� Attitudes to school survey, results for the 
fairness/firmness variable 

� Attitudes to school survey, relevant wellbeing 
factors and teaching and learning factors 
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� Parent opinion survey, relevant school climate and 
student relationships variables 

� OH&S data 

� student suspension/expulsion data, bullying 
incidents summary data 

� eLearning planning guide. 

Question 4: How effectively did we manage 
our resources to support the achievement of 
improved student outcomes? 

Still focusing on student learning outcomes, this section 

of the school self-evaluation is designed for schools to 

review how they have managed the allocation of staff, 

time, space, funding, ICT and facilities to support the 

goals that were set for student learning outcomes. 

Recommended length: ½ page. 

Focus questions and information sources to assist 

The following focus questions are provided as a guide 

to assist schools in assessing how effectively their 

resources were managed. It is not intended that schools 

restrict themselves to using only these questions or 

information sources. 

� What connections can be made between how 
resources have been allocated and the student 
learning outcomes that have been achieved in our 
school? 

� How effectively have resources in our school been 
directed towards those areas where there is the 
largest scope for improvement? 

� Has there been a coherent approach to utilising 
resources that come from a range of sources? 

� Using the data in the school resource indicators 
report, what trends are apparent for major revenue 
sources and costs?  

Possible information sources: 

� Parent opinion survey, result from the school 
resources/facilities variable 

� School resource indicators report. 

Question 5: What can we do in the future to 
continue to improve? 

Following analysis of the student learning outcomes 

that were obtained and consideration of how effectively 

the school has managed its resources and operations 

to obtain them, the next step is to identify/suggest 

recommendations for improvement. 

The recommendations will be in the form of goals and 

key improvement strategies. After they have been 

incorporated into the final school self-evaluation report 

by the school, the recommendations will be the subject 

of discussion during the school review process. The 

final agreed recommendations will then be incorporated 

into the school strategic plan which is prepared 

following the school self-evaluation and school review 

processes. 

Schools recommend a goal related to student learning. 

A goal is an aspirational statement, defining what 

student outcomes the school is striving to achieve. The 

goal will be finalised in the school strategic plan, in light 

of the outcomes of the school review.  

In addition to establishing goals, schools specify key 

improvement strategies. Key improvement strategies 

are high level actions that the school will use to achieve 

its goals and targets. Further information for developing 

goals, targets and key improvement strategies can be 
located in the Guidelines for School Strategic Planning.  

Where a school is unsure about which strategies are 

appropriate, this can be indicated in the school self-

evaluation report and schools can obtain further advice 

during their school review before deciding on 

appropriate strategies. 

Recommended length: ½ page. 

5. Student engagement and 
wellbeing outcomes 

Student engagement and wellbeing outcomes relate to 

the extent to which students feel safe, secure and 

stimulated to learn at school. 

Measures of student engagement and wellbeing include 

student attendance, students’ ratings of their 

connectedness to school, motivation to learn or safety 

(student attitudes to school survey), teacher 

assessments of student motivation (staff opinion 

survey) and parents’ perceptions of school climate 

(parent opinion survey). Information collected at the 

school level can also be used e.g. participation in 

support programs, suspension and expulsion data and 

information from the Student Mapping Tool etc. 

Question 1: What student outcomes were we 
trying to achieve? 

In assessing student engagement and wellbeing 

outcomes, it is recommended that schools begin by 

addressing the question, ‘What student outcomes were 

we trying to achieve?’ This question invites schools to 

state the goals and targets that were identified in their 

previous school strategic plan. 

Recommended length: ½ page. 

Question 2: What student outcomes did we 
achieve? 

This part of the school self-evaluation is for analysis 

and evaluation of what actually occurred in the area of 

student engagement and wellbeing in order to answer 

the question, ‘What student outcomes did we achieve?’ 

The analysis and evaluation is evidence-based, drawing 

upon a range of data and information sources. The 

process of analysing all available information will be an 

extensive component of undertaking the self-evaluation.  

However, the final school self-evaluation report: 

� presents the conclusions from the analysis in a 
summary format 

� focuses on those areas where there was most need 
for improvement 

� brings together different sets of data, information 
and (where appropriate) anecdotal evidence, to 
provide a coherent evaluation of overall 
performance. 

Recommended length: approximately 1 page. 
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Suggested information sources 

From the school performance data: 

� Parent opinion survey, using the school climate 
variable 

� Parent opinion survey, relevant school climate 
factors, student behaviour and student engagement 
variables 

� Staff opinion survey, using the variables student 
orientation and student motivation 

� student attendance and retention data. 

From other sources: 

� Attitudes to school survey, using the variables self 
esteem, student safety, connectedness — peers, 
connectedness — school and motivation to learn 

� Attitudes to school survey, wellbeing variables, 
relevant student relationships and teaching and 
learning variables 

� any school-based data or information related to 
student safety 

� student feedback (through SRC or other forums) 

� parent/community feedback 

� any other data, information or reports compiled 
locally at the school; eg, student use of support 
programs. 

A number of data collection tools that may assist in 

collecting information on this student outcome area are 

available as part of the suite of materials designed to 

support schools in the implementation of the Principles 

of Learning and Teaching. A link is provided under 

‘Further Support and Information’ at the end of the 

document. 

Understanding the data  

Each school will decide how best to analyse and 

evaluate the available information on student 

engagement and wellbeing. The focus questions which 

follow are provided as a guide to assist with the 

analysis and evaluation and it is not intended that every 

school will answer every question. 

Within each of the standard data sets, there are some 

common approaches to analysing the information, 

including: 

� examining any trends in outcomes that have 
emerged over time 

� for the student attitudes to school survey: focusing 
on particular cohorts of students who have obtained 
outcomes significantly above or below average 

� for the student attitudes to school survey: 
considering cohort growth as students move 
through the school 

� evaluating differences in outcomes for different 
variables within the opinion surveys 

� comparisons with the state means. 

For small schools, where small sample sizes may make 

analysis of data problematic, there are several methods 

of analysing the data that can assist, including: 

� for a given year level, aggregating data collected 
over multiple calendar years 

� for a given calendar year, aggregating data 
collected across multiple year levels 

� tracking the progress of individual students over 
several years. 

In all cases, school communities should be conscious of 

the issues surrounding the confidentiality of individual 

student information. 

Focus questions 

Student motivation/student safety/student 

connectedness/student behaviour 

� To what extent do students feel safe at this school? 

� Is there a relationship between low levels of safety 
and particular cohorts of students? 

� How do these variables in the student, parent and 
staff opinion surveys for each year level compare 
over time? 

� Is there a relationship between levels of poor 
student motivation and student behaviour and low 
achievement levels for some students or year 
levels? 

� Is there a relationship between levels of student 
safety and student connectedness and low 
achievement levels for some students or year 
levels? 

� Can any connections be made between the levels of 
student motivation, student safety, student 
connectedness and student behaviour? 

� How do these variables for each year level compare 
with the corresponding SFO? Have any trends 
emerged from an analysis of the data year on year? 

� Are there specific differences in the responses 
between boys and girls? 

� Are there noticeable differences in the responses 
between year levels? 

� To what extent do teachers incorporate global and 
multicultural perspectives into their teaching to 
engage students? 

Student attendance 

� How does the absence data for each year level 
compare over time? 

� Are there any particular year levels with significant 
patterns of absence? 

� Is there a relationship between levels of poor 
attendance and low achievement levels for some 
students or year levels? 

� Can any connections be made between the levels of 
student absence and student engagement and 
wellbeing? 

� How does the absence data for each year level 
compare with the corresponding state means? 

Question 3: Why did we achieve/not achieve 
improved student outcomes? 

Having analysed the outcomes obtained in the area of 

student engagement and wellbeing, this next section of 

the self-evaluation asks schools to reflect upon the 

effectiveness of the school’s operations and practice 

that may have contributed to the performance on 

student engagement and wellbeing outcomes.  
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This part of the process encourages a broad 

examination of operations and practices within the 

school that impact on student engagement and 

wellbeing outcomes. It is an opportunity for extensive 

consultation across the school community to find out 

what has worked well and where there are areas for 

improvement. 

The final school self-evaluation report: 

� presents the conclusions from the analysis in a 
summary format 

� brings together information from the various 
discussions, reports and data to provide a coherent 
response to the above question as opposed to 
presenting a specific answer to every focus question 
below. 

Recommended length: 1–1½ pages. 

Focus questions and information sources to assist 

Each school will decide how best to analyse and 

evaluate the effect of the school’s operations and 

practice on student engagement and wellbeing. The 

correlates of the Effective Schools Model provide an 

evidence base for examining current practice and 

selecting key improvement strategies.  

It is not expected that schools will reflect in detail upon 

each of the eight correlates of the model. Schools may 

choose to use one or more of the correlates in reflecting 

upon their contribution to student engagement and 

wellbeing. Such in-depth analysis could also include 

schools using the guidelines, principles and checklists 

incorporated in one or more of the following initiatives:  

� e
5
 Instructional Model  

� Principles of Learning and Teaching 

� Curriculum planning guidelines  

� Assessment and reporting guidelines  

� Performance and Development Culture revised 
Self Assessment Framework. 

The following focus questions which, together w
i
th the 

information sources listed, are structured around the 

correlates of the Effective Schools Model and are 

provided as a guide to assist with the analysis and 

evaluation.  

The questions are designed to promote dialogue about 

practice and to assist schools to reflect on what they do 

well and areas for improvement. It is not intended that 

schools restrict themselves to using only these 

questions or information sources. Neither is it 

necessary for schools to present question-by-question 

answers in their final school self-evaluation report. 

Rather, the analysis of the questions and the 

information leads to a summary of how the school’s 

operations and practice have contributed to student 

engagement and wellbeing outcomes. 

For example, to unpack correlates from the Effective 

Schools Model such as ‘purposeful teaching’ and 

‘stimulating and secure learning environment’, schools 

could reflect upon their practice in light of the e
5
 

Instructional Model. Similarly, the curriculum planning 

guidelines will provide insights into how the school’s 

curriculum may have contributed to student 

engagement and wellbeing.  

Focus questions  

Professional leadership/shared vision and goals 

� How clearly communicated are the school’s goals 
relating to student engagement and wellbeing? 

� How effectively do the leadership teams within our 
school advocate strategies to foster student 
engagement and wellbeing? 

� Is there clarity among the staff about approaches to 
classroom management within the school? 

� To what extent is there a planned, whole-school 
approach to supporting students who may be 
experiencing difficulties, including newly arrived 
students or those from a culturally and linguistically 
diverse background? 

� How effective are our early intervention strategies 
for students experiencing challenging 
circumstances? 

� How effective is teacher participation in decisions 
made about student engagement and wellbeing? 

Possible information sources 

� Staff Opinion Survey, results for the Engagement 
element, including the Goal Congruence variable, 
and the Effective Discipline Policy variable 

� Student Attitudes to School Survey result for the 
Fairness/Firmness variable. 

Focus on teaching and learning/purposeful 

teaching 

� How effective is the school’s curriculum (including 
the extra-curricular program) at promoting student 
engagement? 

� Identify one or two teaching and learning strategies 
that were adopted in the school to foster student 
engagement. Analyse how effective the strategies 
have been. What worked well? What hindered 
successful or full implementation?  

� How effective are our individual learning plans for 
students, particularly for those with additional 
learning needs, including students at risk? 

� How effective are our professional learning activities 
and programs that aim to improve student 
engagement and wellbeing? 

Possible information sources 

� Parent Opinion Survey, result for the extracurricular 
variable 

� Parent Opinion Survey, relevant school climate 
variables  

� Staff Opinion Survey, results for the student 
motivation variable and the learning element 

� Student Attitudes to School Survey, results for 
motivation to learn and teacher energy/enthusiasm 
variables 

� Student Attitudes to School Survey – relevant 
teaching and learning variables. 

High expectations 

� How effective are the programs or strategies 
employed by the school to promote student 
engagement and wellbeing? 
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� Does our school have high expectations for the 
engagement and wellbeing of all students? 

� How effective are the school’s strategies for 
maximising student attendance in our school? 

� Does our school actively promote resilience among 
our students? How do we strive to ensure that 
students ‘fit in’ at school and develop a sense of 
connection to our school community? 

� How does our school provide opportunities for 
students to use ICT for self directed and 
personalised learning? 

Possible information sources 

� Student attitudes to school survey, results for the 
connectedness - teachers, connectedness - school, 
connectedness —-peers and motivation to learn 
variables 

� Student attitudes to school survey, relevant student 
relationships and teaching and learning factors 

� ePotential data. 

Learning communities 

� How effectively does our school utilise the diverse 
expertise and knowledge of the teaching staff to 
promote student engagement and wellbeing? 

� How effective is the student leadership at this 
school? 

� What forms of professional learning have been 
undertaken by staff in the area of student wellbeing 
and support? What impact has this had in our 
school? 

� What connections exist between students, 
teachers, school support staff, parents and the 
community that promote student wellbeing and 
facilitate appropriate interventions and support 
when necessary? 

� To what extent does the school communicate with 
parents regarding student engagement and 
wellbeing? 

� To what extent does the school capitalise upon the 
cultural and linguistic capabilities of members of 
the school community? 

� How effectively does our school link with external 
support services and agencies to assist students 
who may be experiencing significant difficulties? 
Are our processes for managing these links 
working well? Are there ways we could improve the 
links? 

Possible information sources: 

� Parent opinion survey, result for the school–parent 
relations variable 

� Parent opinion survey, relevant school climate 
factors. 

Accountability 

� How effectively does our school use systems and 
data to monitor student engagement and wellbeing? 

� How effectively does our school use planning and 
evaluation processes to improve student 
engagement and wellbeing? 

� How prominently do the issues of student 
engagement and wellbeing feature in staff meetings 

and school council meetings? Are the issues given 
enough attention in our school? 

� How effectively does our school incorporate global 
and multicultural perspectives into policy and 
practice? 

Possible information sources: 

� agendas and/or minutes for staff and school council 
meetings 

� feedback received from external support services 
and agencies. 

Stimulating and secure learning environment 

� How effective are the classroom behaviour and 
management processes in our school?  

� How effective are the strategies for dealing with 
disruptive behaviours?  

� To what extent does student misbehaviour affect the 
overall levels of student engagement and 
wellbeing? 

� Are students provided with feedback on their 
learning to enhance student motivation? 

� What policies or processes exist to manage bullying 
in our school? How effective has the implementation 
of these policies or processes been? Has the 
prevalence of bullying increased or decreased 
during the last three years? 

� Are there particular aspects of our school’s 
environment that are not conducive to student 
engagement and wellbeing? How have we 
responded to the challenges presented? 

Possible information sources 

� Staff opinion survey, results for the student 
misbehaviour, classroom misbehaviour and 
effective discipline policy variables 

� Parent opinion survey, results for the student 
behaviour and school climate variables 

� Parent opinion survey, relevant school climate and 
student behaviour variables 

� Attitudes to school survey, results for the 
fairness/firmness and student safety variables. 

Question 4: How effectively did we manage 
our resources to support the achievement of 
improved student outcomes?  

This section of the school self-evaluation is designed for 

schools to review how they have managed the 

allocation of staff, time, space, funding, ICT and 

facilities to support the goals that were set for student 

engagement and wellbeing. 

Recommended length: ½ page. 

Focus questions to assist 

The following focus questions are provided as a guide 

to assist schools to assess how effectively resources 

were managed. It is not intended that schools restrict 

themselves to using only these questions or information 

sources. 

� What processes exist in our school to determine 
how resources are allocated in the area of student 
engagement and wellbeing? 
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� Is there a designated person coordinating student 
wellbeing?  

� What connections can be made between how 
resources have been allocated and the outcomes 
for students in the area of engagement and 
wellbeing? 

� Have resources been effectively directed towards 
those areas where our school has experienced 
problems in the past? 

� How well do we use ICT to keep students 
connected to learning when they are absent from 
school? 

� To what extent has there been a coherent approach 
to utilising resources that come from a range of 
sources? 

� Using the data in the school resource indicators 
report, how does our school compare with the state 
means? 

Question 5: What can we do in the future to 
continue to improve? 

Following analysis of the student engagement and 

wellbeing outcomes that were obtained and 

consideration of how effectively the school has 

managed its resources and operations to obtain them, 

the next step is to identify/suggest recommendations for 

improvement. 

The recommendations will be in the form of goals and 

key improvement strategies. After they have been 

incorporated into the final school self-evaluation report, 

the recommendations will be the subject of discussion 

during the school review process. The final agreed 

recommendations will then be incorporated into the 

school strategic pan which is prepared following the 

self-evaluation and school review processes. 

Schools recommend a goal related to student 

engagement and wellbeing. A goal is an aspirational 

statement, defining what student outcomes the school 

is striving to achieve. The goal will be finalised in the 

school strategic plan, in light of the outcomes of the 

school review. In addition to establishing goals, schools 

specify key improvement strategies. Key improvement 

strategies are high level actions that the school will use 

to achieve its goals and targets. Further information for 

developing goals, targets and key improvement 

strategies can be located in the Guidelines for School 

Strategic Planning.  

Where a school is unsure about which strategies are 

appropriate, this can be indicated in the school self-

evaluation report and schools can obtain further advice 

during their school review before deciding on 

appropriate strategies. 

Recommended length: ½ page. 

6. Student pathways and 
transitions outcomes 

Student pathways and transitions outcomes relate to 

the quality of student transitions into, through and out of 

a particular educational context and the extent to which 

pathways meet the needs of students.  

In the compulsory years, key transitions include early 

childhood services into school, early years to middle 

years, and primary school to secondary school. Other 

transitions include students who move between 

schools, who move from specialist schools or language 

schools into primary or secondary schools, and 

students with chronic illness requiring long periods of 

time away from school. Student movements from one 

year level to the next are also crucial transition points. 

To support a positive start to school for all children, a 

common Victorian approach has been developed to 

guide families, early childhood services and schools 

about what is important for children and their families 

during this time of transition. The Transition Learning 

and Development Statement provides schools with 

important information to assist with planning support 

and learning programs for children starting schools. 

In the senior secondary years, this outcome area 

focuses on retention, the type of studies being 

undertaken (VCE, VCAL, VET in Schools) as well as 

student destinations after leaving the school. It also 

includes the quality of the student’s experience in 

moving from Year 10 to VCE or other senior secondary 

options.   

The system makes available a number of data sets for 

senior secondary pathways and transitions (retention, 

participation and attainment of VCE, VCAL, VET in 

Schools, On Track). The parent opinion survey includes 

a measure on parent perceptions of the quality of 

support for student transitions. 

At the school level, many schools also collect 

information on parent and student satisfaction with 

transitions into, through, and out of the school. 

Question 1: What student outcomes were we 
trying to achieve? 

In assessing student outcomes in the area of student 

pathways and transitions, it is recommended that 

schools begin by addressing the question, ‘What 

student outcomes were we trying to achieve?’ This 

question invites schools to state the goals and targets 

that were identified in their previous school strategic 

plan. 

Recommended length: ½ page. 

Question 2: What student outcomes did we 
achieve? 

The next part of the school self-evaluation asks schools 

to examine whether successful pathways and 

transitions have been achieved for children and young 

people, in order to answer the question “What student 

outcomes did we achieve?” 

The analysis and evaluation is evidence-based, drawing 

upon a range of data and information sources. The 

process of analysing all available information will be an 

extensive component of undertaking the self-evaluation.  

However, the final school self-evaluation report: 

� presents the conclusions from the analysis in a 
summary format 

� focuses on those areas where there was most need 
for improvement 



 

Step-by-step Guide to Completing the School Self-evaluation Report 2011 15 
 

� brings together information from a range of sources 
in order to provide a coherent evaluation of overall 
performance. 

Recommended length: approximately 1 page. 

Suggested information sources 

From the school performance data: 

� student retention 

� participation in and completion of the VCE, including 
VET in schools and VCAL 

� exit destination data 

� parent opinion survey transitions variable. 

From other sources 

� any anecdotal evidence regarding the quality of 
transitions for students entering, through and exiting 
the school; eg, perceptions from students, staff, 
parents, local kindergartens, primary and secondary 
schools 

� data from the On Track Survey 

� any school-based parent and Student Attitudes to 
School Survey results regarding transitions and 
pathways 

� any data collected on transitions from primary to 
secondary school 

� data available within the broader community; eg, 
Local Learning and Employment Network (LLEN) 
environmental scans or LLEN experience with 
accessing transition support for post-compulsory 
students (On Track Connect) 

� information contained on student exit forms which 
may relate to reasons for leaving 

� any other data collected at the school 

� individual pathway plans for students, indicating 
student aspirations and needs 

� student feedback on work experience 

� structured work placement data 

� career education feedback 

� data on the number of students who participated in 
a flexible learning options such as alternative 
settings, Community VCAL, programs with Adult 
Community Education Providers and re-
engagement programs 

� information from the student mapping tool. 

Understanding the data  

Each school will decide how best to analyse and 

evaluate the available information on student pathways 

and transitions. The following focus questions are 

provided as a guide to assist with the analysis and 

evaluation — it is not intended that every school will 

answer every question, or that these are the only 

questions considered. 

Within the standard data sets like retention and exit 

destination, there are some common approaches to 

analysing the information, including: 

� examining any trends in outcomes that have 
emerged over time 

� focuses upon particular cohorts of students who 
have significantly different outcomes from the 
average 

�  comparisons with the state means. 

In general, student pathways and transition outcomes in 

the senior secondary area should be considered in 

conjunction with provision options outside of the 

individual school, local labour market conditions and 

student mobility. 

Focus questions 

Student transitions 

� What are the perceptions regarding the 
effectiveness of student transitions in supporting 
students entering, through and exiting the school? 
(Evidence sourced from students, staff, parents and 
local kindergartens, primary and secondary 
schools.) 

Student retention 

� How does our school evaluate any emerging trends 
in retention data?  

� If there are differences in apparent and real 
retention rates, to what can these differences be 
attributed? 

� How do the retention rates compare with the state 
means? 

� Does the school know the reasons why students 
exit school early? 

• Does the school know how many students at age 15 
intend to complete year 12 or its equivalent? 

Participation, Attainment and Student Intention 

� Has our school successfully supported its students 
to select an appropriate pathway from Middle Years 
into senior secondary education or training, 
including vocational pathways outside the school?  

� How has our school enabled its middle years 
students to make the transition into post-compulsory 
education or training, leading to the attainment of a 
year 12 or equivalent qualification by the age of 19? 

� Has our school supported its senior secondary 
students to establish strong career paths through 
their post-compulsory years into subsequent 
education, training or employment? 

� What does our school do to work with students who 
are identified as being most at risk of not attaining a 
year 12 or equivalent qualification to help them to 
develop an intention to do so? 

VCE, including VET in schools, and VCAL 

� What patterns have emerged in the rates of 
participation in VCE, including VET in schools 
and/or VCAL programs? 

� What have been the retention rates for students 
participating in VET and/or VCAL programs? 

� What is the percentage of students enrolled in Year 
12 who successfully complete their program? 

� Is there a relationship between the overall level of 
student retention in our school and the numbers 
enrolled in VET, VCE or VCAL programs? 



 

16 Step-by-step Guide to Completing the School Self-evaluation Report 2011 
 

� What proportion of students participating in VET 
and/or VCAL programs exited school with a 
transition to employment or further education? 

� Which VET in Schools programs are students 
undertaking? 

� In which levels of VCAL are students enrolled? 

� What types of workplace learning are occurring; eg, 
school-based apprenticeships and traineeships, 
structured workplace learning, part-time work? 

Exit destinations 

� How reliable is our school’s data for measuring the 
destinations of exit students? 

� Is the number of students exiting through the year of 
concern? 

� Are the destinations of all students known to the 
school? 

� What does the school learn about its senior 
secondary provision from exit destination patterns? 

� How do the exit destination data compare with state 
means? 

� What has our school learnt from the additional 
analysis provided by On Track? How does the exit 
destination data provided through On Track 
compare with state means? 

� What are the management strategies for ensuring 
that the student destination data is accurate? 

� How are students encouraged to participate in the 
On Track survey? 

Question 3: Why did we achieve/not achieve 
improved student outcomes? 

Having identified the outcomes for students in pathways 

and transitions, this next section of the self-evaluation 

allows schools to examine the effectiveness of the 

school’s operations and practice that may have 

contributed to student pathways and transitions 

outcomes. 

This part of the school self-evaluation encourages a 

broad examination of processes within the school that 

impact on the pathways provided for students. It is an 

opportunity for extensive consultation across the school 

community to find out what has worked well and where 

are the areas for improvement.  

The final school self-evaluation report: 

� presents the conclusions from the analysis in a 
summary format 

� brings together information from the various 
discussions, reports and data to provide a coherent 
response to the above question.  

Recommended length: 1–1½ pages. 

Focus questions and information sources to assist 

Each school will decide how best to analyse and 

evaluate the effect of the school’s operations and 

practice on the student pathways and transitions 

outcomes. The correlates of the Effective Schools 

Model provide an evidence base for examining current 

practice and selecting key improvement strategies.  

It is not expected that schools will reflect in detail upon 

each of the eight correlates of the model. Schools may 

choose to use one or more of the correlates in reflecting 

upon their contribution to student pathways and 

transitions. Such in-depth analysis could include 

schools using the guidelines, principles and checklists 

incorporated in one or more of the following initiatives:  

� e
5 

Instructional Model  

� Principles of learning and teaching  

� Curriculum planning guidelines   

� Assessment and reporting guidelines  

� Performance and development culture revised self-
assessment framework.  

The following focus questions, together with the 

information sources listed, are structured around the 

correlates of the Effective Schools Model and are 

provided as a guide to assist with the analysis and 

evaluation.  

The questions are designed to promote dialogue about 

practice and to assist schools reflect on what they do 

well and areas for improvement. It is not intended that 

schools restrict themselves to using only these 

questions or information sources. Neither is it 

necessary for schools to present question-by-question 

answers in their final school self-evaluation report. 

Rather, the analysis of the questions and the 

information leads to a summary of how the school’s 

operations and practice have contributed to the student 

pathways and transitions outcomes. 

For example, to unpack correlates from the Effective 

Schools Model such as ‘purposeful teaching’ and 

‘stimulating and secure learning environment’, schools 

could reflect upon their practice in light of the e
5
 

Instructional Model. Similarly, the curriculum planning 

guidelines will provide insights into how the school’s 

curriculum may have contributed to student pathways 

and transitions. 

Focus questions 

Professional leadership 

� How have the pathway plans of our students and 
the follow up of those in transition provided input 
into the curriculum options that are available? 

� How do the leadership teams within our school 
promote the availability of a broad range of pathway 
options and transition support? 

� How effective is staff participation in decisions made 
about student pathways and transitions planning? 

� How do we support professional learning for school 
staff involved in career development and 
transitions? 

Possible information sources 

� staff opinion survey, results for the curriculum 
coordination variable and the empathy variable 

� analysis of students’ managed individual pathways 
plans (MIPs), which map intended pathways with 
curriculum provision, and intended outcomes with 
destinations 

� analysis of transition support provided 

� careers and transition resource kit. 
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Focus on teaching and learning/purposeful 

teaching 

� How well does our school manage the time spent on 
the three strands of the Victorian Essential Learning 
Standards (i.e. physical, personal and social 
learning, discipline-based learning, and 
interdisciplinary learning), especially for students in 
the middle years? 

� How well do we prepare students to develop 
pathway plans? How did this link to the three 
strands of the Standards? 

� What processes did we have in our school for 
developing individual pathway plans and then 
managing the regular monitoring of these plans?  

� How effective are our strategies for informing 
students and parents about the range of pathway 
options and transition support available? What is the 
role of careers teachers? Subject teachers? Year 
level coordinators? Student welfare coordinators? 

� Does our school use the Student Mapping Tool to 
monitor the efficacy of our intervention programs; 
e.g. for students at risk of early leaving? 

� What factors have influenced the provision of VET 
and/or VCAL programs in the school? 

� How well does our school manage issues 
associated with new students including those from a 
culturally and linguistically diverse background? 

� How do we identify transition points for individual 
students? Once identified, how effective is the 
support we provide? 

� How effective is our process for identifying students 
at risk of not completing Year 12 or equivalent? 
Once identified, how effective is the support we 
provide? 

� What professional learning activities do we provide 
for staff on career development, pathway options, 
transition support and improving student retention, 
and how effective are these? 

� How has our school used ICT to review, enhance 
and extend pathways options? 

� How does the school use the On Track destinations 
data to inform pathways development and transition 
processes? 

� What partnerships have been developed with other 
school and non-school providers to support student 
pathways, including for at-risk students? 

� What professional learning opportunities do we 
provide staff in applied learning? 

� Has our school used the information in the careers 
and transition resource kit to support student 
pathways and transitions? 

Possible information sources: 

� student achievement data for new students 

� internal school records of Managed Individual 
Pathways processes, including the Student Mapping 
Tool 

� parent opinion survey, transitions variable 

� records of staff professional learning activities 

� analysis of any data from the careers education 
program 

� eLearning planning guide. 

Shared vision and goals 

� To what extent is there a common understanding 
about the school’s role in managing student 
pathways and transitions? 

� How clearly communicated are the school’s goals 
relating to student pathways and transitions? 

� How is the achievement of the pathways and 
transitions goal linked to learning outcomes and 
student engagement and wellbeing? 

� What role did staff play in achieving the pathways 
and transitions outcomes for students (including 
subject teachers, year level coordinators, student 
welfare coordinators, and careers teachers)? 

� How do we include parents in the development of 
the pathways and transitions goal for this school 
and subsequently communicate that goal to the 
broader school community? 

� Is pathways planning integrated in classroom 
activities? 

Possible information sources 

� Managed individual pathways data 

� Careers and transition resource Kit. 

High expectations 

� Does our school have high expectations for the 
pathways and transitions outcomes of all students? 

� How are the expectations of this school for the 
student pathways and transition outcomes 
communicated to students, parents and the broader 
school community? 

Learning communities 

� How effectively does our school utilise the diverse 
expertise and knowledge of the staff to facilitate 
student pathways and transitions? 

� How effectively has our school collaborated with 
preschools, primary schools and/or secondary 
schools to support student transition outcomes? 

� How effectively has the school collaborated with 
other schools, other education institutions, industry, 
business, or the wider community in managing 
issues related to educational provision, student 
pathways and transitions, and VET and/or VCAL 
programs? 

� How have professional learning activities 
undertaken by staff contributed to improving student 
pathways and transitions during the period of the 
school self-evaluation? 

� How effective have we been in involving parents in 
pathways and transitions planning? 

� How has our school used ICT to establish, maintain 
and evaluate educational partnerships to support 
student pathways? 

� How effectively has our school worked with other 
schools within our network to ensure improved 
pathways and transitions for all students? 

Possible information sources 

� staff opinion survey, results for the learning variable 
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� parent opinion survey, result for the school-parent 
relations variable 

� parent opinion survey, relevant school climate 
variables 

� Local Learning and Employment Networks 
(examples of other partnerships/opportunities) 

� partnerships with transition support agencies 

� eLearning planning guide. 

Accountability 

� How effective are the school’s processes for 
identifying individual needs of all students at 
different transition points (entry to school, moving 
schools, primary to secondary, leaving school) and 
providing effective support? 

� How effective are the school’s processes in 
assisting students who are vulnerable and at risk of 
leaving the education and/or training sector? 

� How effective are the school’s processes for 
monitoring student pathways and transitions? 

� How effectively does our school use planning and 
evaluation processes to improve student pathways 
and transitions? 

� How does the school celebrate successes relating 
to the range of student pathways and transitions, at 
either a student or a whole-school level? 

Possible information sources 

� case studies from the school 

� analysis of the retention data 

� student mapping tool. 

Stimulating and secure learning environment 

� Has the learning environment in our school affected 
the levels of student retention? 

� To what extent has student misbehaviour affected 
levels of student retention? 

Possible information sources 

� data/information obtained from exiting or new 
students or their parents. 

Question 4: How effectively did we manage 
our resources to support the achievement of 
improved student outcomes? 

This section of the school self-evaluation is designed for 

schools to review how they have managed the 

allocation staff, time, space, funding, ICT and facilities 

to support the goals that were set for student pathways 

and transitions. 

Recommended length: ½ page. 

Focus questions to assist 

The following focus questions are provided as a guide 

to assist schools to assess how effectively resources 

were managed. It is not intended that schools restrict 

themselves to using only these questions or information 

sources. 

� How effectively have resources in our school been 
allocated towards the curriculum provision needs of 
our student base? What planning processes exist in 
this area? Does this planning include preparing our 
students for living and working in the Asia century? 

� What resources have been directed towards career 
education and managed individual pathways in our 
school? How effectively have these been used? 
Does the school provide suitably qualified careers 
staff? 

� What resource limitations exist that affect our 
capacity to meet the educational needs or 
aspirations of our students?  

� In what areas could we better allocate resources? 
To what extent has there been a coherent approach 
to utilising resources that come from a range of 
sources? 

� What views do parents have about the resources 
and facilities at our school as they are relevant to 
student pathways and transitions?  

� Using the data in the school resource indicators 
report, how does our school compare with the state 
means? 

� How have we used ESL funding to improve 
outcomes for these students? 

� How have we used equity funding to improve 
outcomes for these students? 

� Has bilingual funding been effectively utilised to 
improve outcomes for these students? 

Question 5: What can we do in the future 
to continue to improve? 
Following analysis of the student pathways and 

transitions outcomes that were obtained and 

consideration of how effectively the school has 

managed its resources and operations to obtain them, 

the next step is to identify/suggest recommendations for 

improvement. 

The recommendations will be in the form of goals and 

key improvement strategies. After they have been 

incorporated into the final school self-evaluation report 

by the school, the recommendations will be the subject 

of discussion during the school review process. The 

final agreed recommendations will then be incorporated 

into the school strategic plan which is prepared 

following the school self-evaluation and school review 

processes. 

Schools recommend a goal related to student pathways 

and transitions. A goal is an aspirational statement, 

defining what student outcomes the school is striving to 

achieve. The goal will be finalised in the school 

strategic plan, in light of the outcomes of the school 

review. Further information for developing a goal can be 
located in the Guidelines for School Strategic Planning. 

In addition to establishing goals, schools specify key 

improvement strategies. Key improvement strategies 

are high level actions that the school will use to achieve 

its goals and targets. Further information for developing 

key improvement strategies can be located in the 

Guidelines for School Strategic Planning.  

Where a school is unsure about which strategies are 

appropriate, this can be indicated in the school self-

evaluation report and schools can obtain further advice 

during their school review before deciding on 

appropriate strategies. 

Recommended length: ½ page. 
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7. Further support and 
information 

Regional Offices will offer training sessions to school 

leadership teams on both the school accountability and 

improvement framework and the school self-evaluation.  

The School Improvement Division in the Department’s 

central office can be contacted by email at 

schoolaccountability@edumail.vic.gov.au.  

School self-evaluation guidelines 

The guidelines document provides the rationale for 

schools preparing a self-evaluation and is 

recommended reading prior to using this step-by-step 

guide. The guidelines describe the processes to be 

followed and encourage schools to involve the whole 

school community in the development of the self-

evaluation report. It is available on the school 

accountability and improvement website at 

www.education.vic.gov.au/management/schoolimprove

ment/accountability/evaluation.htm. 

School self-evaluation template 

The template to assist schools to prepare their self-

evaluation report is available on the School 

Accountability and Improvement website at 

www.education.vic.gov.au/management/schoolimprove

ment/accountability/evaluation.htm. 

Summary of information sources that can be used 

in school self-evaluation/school review 

This document contains possible information sources 

which may assist schools in the development of the 

school self-evaluation. It is available on the School 

Accountability and Improvement website at 

www.education.vic.gov.au/management/schoolimprove

ment/accountability/evaluation.htm. 

8. Additional outcomes data 

There is a range of outcomes data available for children 

that may be relevant for primary schools.  

The Australian Early Development Index (AEDI) is a 

population measure that provides information on how 

children are faring and the success of early childhood 

services in supporting children and families prior to a 

child’s entry to school. The AEDI is a ‘summary 

indicator’ around children’s progress and how well 

children are faring relative to others based on areas of 

early childhood development. 

 
The Victorian Child and Adolescent Monitoring 

System (VCAMS) reports on the safety, health, 

learning, development and wellbeing of children and 

young people in Victoria. These data are reported 

against the 150 VCAMS indicators and provide a sound 

basis to support school strategic planning. These data 

are published in annual reports as well as community 

level profile. 

 


