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1. Executive Summary 

The School Self-Evaluation is an important part of 
the process of continuous improvement and a vital 
aspect of the School Accountability and Improvement 
Framework. 

School Self-Evaluation provides an opportunity for 
the whole school community to reflect on student 
outcomes and key improvement strategies, as well 
as focusing on what the school can do in the future to 
continue to improve. This process of reflection is 
essential to ensure ongoing improvement.  

 
The School Self-Evaluation, in conjunction with the 
school review, contributes to the development of the 
School Strategic Plan. All schools will undertake 
School Self-Evaluation prior to the school review, 
regardless of which type of review they are 
scheduled to undergo. The relationship between 
these components is illustrated in Figure 1.  

2. Introduction 
The School Self-Evaluation, in conjunction with the 
school review, contributes to the development of the 
School Strategic Plan. All schools will undertake 
School Self-Evaluation prior to the school review, 
regardless of which type of review they are 
scheduled to undergo. The relationship between 
these components is illustrated in Figure 1.  

The School Accountability and Improvement 
Framework is constructed around four main 
elements: 

·  evaluation of progress via an internal School Self-
Evaluation and an external school review 

·  planning for improvement via a School Strategic 
Plan and Annual Implementation Plans 

·  reporting on progress via an Annual Report to the 
School Community 

·  managing risk and compliance with legislation, 
regulation and policy via the School Compliance 
Checklist 

These elements are not discrete and independent 
tasks but rather, in keeping with the intent and 
principles of good governance, are part of a coherent 
planning and reporting process for organising school 
improvement efforts. 

This document is designed to provide an overview of 
School Self-Evaluation. A School Self-Evaluation 
report template has also been prepared, together 
with a step-by-step guide to completing the self-
evaluation. A summary of information sources that 
can be used in School Self-Evaluation has also been 
developed to assist schools developing their School 
Self-Evaluation. Further avenues of support are 
outlined in this document. 

 

 

 

Figure 1. The year of self-evaluation, review and planning  

 

 

School Strategic Plan 

School Review 

Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec 

School Self-Evaluation 

The self-evaluating and self-improving school 
is the school that has the in-built resilience to 
meet change, as well as the internal capacity 
and know-how to assess its strengths and 
weaknesses, and build its development 
planning on that solid foundation.     

(Riley and Macbeath, 2000) 

Simply collecting data, however 
systematically and routinely, will not itself 
improve schools. There needs to be a 
commitment to scrutinise such data, make 
sense of it and to plan and act differently as a 
result.  

(Hopkins, 2001) 
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3. What is School Self-
Evaluation? 

School Self-Evaluation is a process of engaging the 
school community in reflecting in a systematic, 
comprehensive and detailed way on the school’s 
achievements in regard to student learning, student 
engagement and wellbeing, and student pathways 
and transitions. From this process of analysis and 
reflection, future directions are identified to assist in 
planning for improvement. 

The School Self-Evaluation reflects on important 
questions such as: 

1. What student outcomes did we aim to achieve? 

2. What student outcomes did we achieve? 

3. Why did we/did we not achieve improvements in 
student outcomes? 

4. How effectively did we manage our resources to 
support the achievement of improved student 
outcomes? 

5. What can we do in the future to continue to 
improve? 

School Self-Evaluation both recognises and 
celebrates successes and focuses on areas where 
student outcomes could have been better. The 
process also reviews what factors may have 
impacted on the achievement of desired outcomes. 

The value of School Self-Evaluation resides in the 
quality of the discussions within the school 
community — the final report is a record of the 
findings and conclusions from these discussions. 

To realise the full potential of the School Self-
Evaluation and ownership of it by the school 
community, the practice of outsourcing data analysis 
and report writing is discouraged. However, this does 
not prevent schools using a facilitator or critical friend 
to support them in the process by asking key 
questions to challenge the school during their self-
evaluation.  

The primary audience of the Self-Evaluation report is 
the broad school community, including the School 
Council, staff and parents. As such, a self-evaluation 
is written in plain language and avoids jargon.  

Regional Network Leaders use the School Self-
Evaluation report as a key resource in discussions 
with the school. The school reviewer will also use the 
report as preparation for the review. 

School Self-Evaluation, school review and 
development of the School Strategic Plan all occur in 
the final year of the school’s four-year accountability 
and improvement cycle. Exceptions may occur if a 
school is assigned an Extended Diagnostic Review 
outside the four year cycle.  

The School Self-Evaluation will usually be completed 
in Term 1 for those schools undertaking review in 
Term 2, and in Term 2 for those undertaking review 
in Term 3. The final School Self-Evaluation 
document is completed at least two weeks prior to 
the scheduled school review. 

Figure 2 is a schematic representation of the broad 
elements of School Self-Evaluation. 

 

4. Who is involved in 
preparing the School 
Self-Evaluation? 

Principals and School Councils have a shared 
responsibility for overseeing the preparation of the 
School Self-Evaluation, including development of the 
methodology that will be used. The School Self-
Evaluation is a significant opportunity for discussion, 
consultation and feedback between all groups within 
the school and it is expected that students, staff and 
parents will have an opportunity to participate. 

The value of the School Self-Evaluation process is 
fully realised when the broader school community is 
significantly engaged and takes ownership of the 
final document. In beginning the process of engaging 
their communities, schools may choose to use the 
flyer template which includes a brief explanation of 
the year of self-evaluation, review and planning. A 
link to the flyer is provided in the ‘Further Support 
and Information’ section. 

Schools are encouraged to establish a working party 
or parties, representative of the school community, to 
ensure there is broad engagement with, and 
ownership of, the process. For example, the working 
party could comprise the Principal, the School 
Council President and staff members. Alternatively, 
the working party could involve smaller sub-groups 
of staff who have particular responsibilities that relate 
to priority areas or curriculum leadership in the 
school.  
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Figure 2. Schematic representation of School Self-Evaluation 

 

 Develop methodology for the self-evaluation, gaining approval 
from School Council (including process for engaging broader 
school community; ie. staff, parents, students, etc). 

Draft school self-evaluation report is prepared to distil the 
findings and conclusions from the preceding stage. 

Draft school self-evaluation report is submitted to School 
Council for approval. 

Final school self-evaluation is presented to staff. 

Final school self-evaluation report is submitted to 
Regional Network Leader at least two weeks prior to any 

scheduled school review meeting. 

Discussion and analysis of performance on student learning, student engagement and wellbeing, and student 
pathways and transitions outcome areas. 

Set up working group(s) and 
community engagement/consultation 
processes. 

It is recommended that schools 
arrange for Regional Network Leader, 
critical friend or other schools to 
provide input or advice. 
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To help involve parents and obtain their input or 
feedback to relevant parts of the self-evaluation, a 
parent group may be set up, possibly through the 
School Council. This provides an opportunity to 
analyse in more detail any issues that may have 
emerged, for example from the Parent Opinion 
Survey. Students can also be included through 
student forums, focus groups or the student 
representative council to explore issues that may 
have emerged from the Attitudes to School Survey. 

Smaller schools may find the establishment of 
working parties more difficult and may consider 
other ways of engaging the school community, such 
as asking for feedback in a school newsletter or a 
suggestions box. Small schools may also find it 
valuable to work collaboratively with other small 
schools when examining their data. 

Schools may find it beneficial to invite their Regional 
Network Leader to participate in the School Self-
Evaluation process. Regional Network Leaders 
have experience and expertise in the analysis of 
school performance information obtained from 
working across a range of schools. 

 

5. What areas and 
questions are 
addressed in a School  
Self-Evaluation?  

In School Self-Evaluation, the school’s performance 
in the three areas of student outcomes, i.e., student 
learning, student engagement and well being and 
student pathways and transitions, is examined 
through the following questions: 

1. What student outcomes was the school trying to 
achieve? 

2. What student outcomes did the school achieve? 

3. Why did the school achieve/not achieve improved 
student outcomes? 

4. How effectively did the school manage its 
resources to support the achievement of 
improved student outcomes? 

5. What can the school do in the future to continue 
to improve? 

In addressing questions 1–4, the school community 
can develop an understanding of the context and 
environment within which the school operates and 
how this impacts on performance across the 
student outcome areas.  

Question 5 provides an opportunity for schools to 
reflect on the changes that are likely to occur within 
their school community over the next four years and 
to anticipate how these changes will impact on their 

students. The recommended strategies for 
improvement will naturally focus on those areas 
considered a priority in the context of the school’s 
overall performance. 

Question 1. What student outcomes 
was the school trying to achieve? 
Schools will reflect upon what their goals and 
targets were in relation to the student outcomes, 
namely student learning, student engagement and 
wellbeing, and student pathways and transitions.  

Victorian Essential Learning Standards 
The Victorian Essential Learning Standards (VELS) 
defines three strands of student learning for 
students in Years P–10: 

·  Physical, personal and social learning — 
includes Health and Physical Education, 
Interpersonal Development, Personal Learning, 
and Civics and Citizenship 

·  Discipline-based learning — includes the Arts, 
English and Languages Other Than English, the 
Humanities (Economics, Geography and History), 
Mathematics and Science 

·  Interdisciplinary learning — includes 
Communication, Design, Creativity and 
Technology, Information and Communications 
Technology, and Thinking.  

At this time, the discipline-based learning strands 
have the most extensive array of outcomes data. All 
schools have data relating to school progress in 
literacy and numeracy in available school 
performance data (including English on-line 
interview, assessments in English or ESL and 
mathematics against the standards and progression 
points) as well as access to the NAPLAN data. This 
is complemented by other school-based student 
assessment data.  

Teacher judgement data across the full range of 
VELS domains is also available. This information 
will assist schools in assessing performance across 
the curriculum and in developing greater coherence 
in planning for improvement. Schools can review 
their data against state means at the school and 
cohort level.  

Student learning outcomes in the post-compulsory 
years are defined as attainment in the VCE, VCAL 
and VET in Schools, including School-Based New 
Apprenticeships. Available school performance data 
and VCE data service summarise this information 
for schools.  

There is also a range of outcomes data available for 
children that may be relevant for primary schools.  
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The Australian Early Development Index (AEDI) is a 
population measure that provides information on 
how children are faring and the success of early 
childhood services in supporting children and 
families prior a child’s entry to school. The AEDI is a 
‘summary indicator’ around children’s progress and 
how well children are faring relative to others based 
on areas of early childhood development. 
 
The Victorian Child and Adolescent Monitoring 
System (VCAMS) reports on the safety, health, 
learning, development and wellbeing of children and 
young people in Victoria. These data are reported 
against the 150 VCAMS indicators and provide a 
sound basis to support School Strategic Planning. 
These data are published in Annual Reports as well 
as community level profiles. 
 
Victorian Early Years Learning Framework 
The Victorian Early Years Learning Framework (the 
Victorian Framework) describes the key learning 
areas for children from birth to eight years. It builds 
continuity between the first years of schooling and 
the learning and development that precedes these. 
The key learning areas identified in the Victorian 
Framework are: 

·  Identity: children develop a strong sense of 
identity 

·  Community: children are connected with and 
contribute to their world 

·  Wellbeing: children develop a strong sense of 
wellbeing 

·  Learning: children are confident and involved 
learners 

·  Communication: children are effective 
communicators. 

The Victorian Framework links to the Victorian 
Essential Learning Standards, Levels 1 and 2. 

Question 2. What student outcomes 
did the school achieve? 
Schools have access to an array of data they can 
use to assess their achievements on each of the 
three student outcomes.  

Self-evaluations are strengthened when they 
include other data or information collected within 
their school that helps inform or explain 
performance outcomes. This could include 
information in the form of school-based 
assessments, written reports, surveys or anecdotal 
evidence. The strength of this evidence is 
considered when deciding which information to 
include. 

Schools may also consider data available in the 
broader community; for example, Local Learning 
and Employment Network (LLEN) environmental 
scans, or LLEN experience with accessing 
transition support for post-compulsory students (On 
Track Connect). 

Addressing Question 2 involves: 

·  examining all relevant and available data 

·  making judgements about the quality of the 
available data 

·  where possible, basing conclusions upon 
information drawn from a variety of sources rather 
than from any one particular set of data 

·  dealing even-handedly with both positive and 
negative data. 

It is generally advised that, where performance 
outcomes have been below school expectations, 
more time is spent in evaluating these outcomes. 

Importantly, within the final School Self-Evaluation 
document, it is not necessary for schools to present 
lengthy descriptions of particular data outcomes for 
different year levels or subject strands.  

In general, schools use performance data collected 
over the most recent period leading up to the year 
of the School Self-Evaluation so that trends over 
time can be highlighted.  

Question 3. Why did the school 
achieve/not achieve improved student 
outcomes? 
The School Self-Evaluation reflects upon the 
operations and practice of the school that may have 
contributed to performance on the particular student 
outcome area — that is Why did we achieve/not 
achieve our goals for this student outcome?  

The correlates of the Effective Schools Model 
(adapted from the work of Sammons, Hillman and 
Mortimore, 1995) provides an evidence base for 
examining current practice and selecting key 
improvement strategies. The model as illustrated in 
Figure 3 has been demonstrated to correlate with 
improved student outcomes and therefore can be 
used to stimulate and inform dialogue in the school.  

For example, in evaluating why performance on 
student learning outcomes was above or below 
expectation, a school might assess current practice 
and the extent to which the various correlates of the 
Effective Schools Model are evident and what role 
these might have played in contributing to the 
outcomes. The school might refer to a range of 
evidence, such as the Parent Opinion Survey, Staff 
Opinion Survey results or other information held by 
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the school, in assessing the contribution of each of 
these correlates.  

Figure 3 - Effective Schools Model 

 

A scan of data in each of the domains will allow 
schools to identify those one or more correlates that 
require detailed reflection. It is not expected that 
schools will reflect in detail upon each of the eight 
correlates of the model. Such in-depth analysis 
could include schools using the guidelines, 
principles and checklists incorporated in one or 
more of the following initiatives:  

·  e5 Instructional Model 

·  Curriculum Planning Guidelines  

·  Assessment and Reporting Guidelines  

·  Performance and Development Culture revised 
Self Assessment Framework 

·  Victorian Early Years Learning and Development 
Framework.  

For example, to unpack correlates from the 
Effective Schools Model such as ‘purposeful 
teaching’ and ‘focus on Teaching and Learning’, 
schools could reflect upon their practice in light of 
the e5 Instructional Model.  

Similarly, the Curriculum Planning Guidelines will 
provide insights into how the school’s curriculum 
may have contributed to each of the three student 
outcomes. The Assessment and Reporting 
Guidelines could be used in a similar way to 
understand how assessment and reporting 
practices facilitate student learning outcomes at the 
school. 

Question 4. How effectively did the 
school manage its resources to 
support the achievement of improved 
student outcomes? 
The resources available to a school include physical 
resources, such as buildings and equipment; 
personnel, including the Principal class, teaching 
and support staff; time, for meeting and as time 
allowances; monetary resources, for conducting or 
accessing special programs and professional and 
leadership learning opportunities. 

This component assists schools to reflect upon, and 
plan for, how they allocate staff, time, space, 
funding, ICT and facilities to the key improvement 
strategies that support the achievement of the 
school’s goals and targets. 

Question 5. What can the school do in 
the future to continue to improve? 
Reflection upon the elements of practice or 
resourcing that may have contributed to the student 
outcomes achieved will allow schools to make 
judgements about where they could direct their 
efforts for improvement in the new School Strategic 
Plan. 

Schools can then include recommendations relating 
to goals and key improvement strategies. However, 
within the School Self-Evaluation, schools are not 
required at this stage to specify new targets or to 
indicate achievement milestones for any strategies 
proposed. These will be included in the new School 
Strategic Plan. Schools wishing to include goals 
and key improvement strategies in their School 
Self-Evaluation are referred to the School Strategic 
Planning guidelines. 

A more detailed step-by-step guide is available to 
support the School Self-Evaluation process. This 
resource includes focus questions and possible 
information sources to assist schools in the analysis 
and evaluation of their performance. It is important 
to note that these are not intended to be 
prescriptive or exhaustive of how schools can 
approach their self-evaluation. Schools are 
encouraged to consider other questions and utilise 
all relevant available information in preparing their 
self-evaluation. 
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6. Frequently asked 
questions 

How does organisational health fit into 
the school self-evaluation? 
Organisational health or school climate is an 
important factor in achieving improved student 
outcomes. The wellbeing, learning and 
development of staff impacts on many factors 
including absentee rates, retention of staff and 
levels of early retirement and, ultimately, the 
educational experience of students.  

The Staff Opinion Survey can provide an overall 
sense of the school climate. Examining the four 
elements of Empathy, Clarity, Engagement and 
Learning provides a picture of how well the staff are 
working together to build a culture of learning that 
supports improved student outcomes.  

To better understand and analyse school climate 
data, the Department has developed a resource 
package that offers practical advice on how school 
leadership teams and staff can help to improve their 
school climate. A reference to Healthy Schools are 
Effective Schools — An Introduction to School 
Climate is provided in the ‘Further Support and 
Information’ section. 

Data from the Staff Opinion Survey and other 
school climate data can be referred to when 
addressing key Questions 3 and 4, that is, Why did 
the school achieve/not achieve improved student 
outcomes? and How effectively did the school 
manage its resources to support the achievement of 
improved outcomes? 

How does the quality of the 
environment/facilities relate to the 
School Self-Evaluation? 
The focus of School Self-Evaluation is on the 
achievement of student outcomes. If the quality of 
the facilities or environment is affecting the 
achievement of student outcomes, then the school 
could identify this under the question Why did the 
school achieve/not achieve improved student 
outcomes? 

In regard to facilities, the School Accountability and 
Improvement Framework has synergies with 
Building Futures. The Building Futures six-stage 
policy framework guides investment in Victorian 
school infrastructure and facilities to ensure that 
expenditure on educational assets generate 
significant gains in educational achievement. 
Successful Building Futures projects demonstrate 
strong links between learning environments, 

teaching and learning and improved student 
outcomes and facilities. 

The Building Futures process identifies plans, 
delivers and evaluates capital works projects with a 
consistent core focus on improving student 
outcomes by designing schools that meet 
contemporary educational needs. 

 

7. What will the School 
Self-Evaluation Report 
look like? 

Reports are intended to be concise, with a 
recommended length of 10–20 pages. The main 
sections are outlined below. 

Executive Summary 
The Executive Summary provides a brief overview 
of the School Self-Evaluation, including the 
methodology, school context, and evaluation of 
performance in relation to outcomes and key 
improvement strategies. It clearly and concisely 
outlines the school’s strengths and areas for further 
improvement, and indicates how effectively the 
school has met its goals contained in the previous 
School Strategic Plan. It also highlights 
recommendations for the future.  

Methodology 
This section briefly outlines the process that was 
used in the school to prepare the self-evaluation, as 
the approach will vary from one school to another.  

This section could describe the membership and 
operations of any working party set up to prepare 
the self-evaluation, together with a summary of the 
consultations and input to the self-evaluation from 
across the school community.  

School Context 
This section describes any changes in the physical 
and environmental context of the school and the 
demographic and social characteristics that help 
define the nature and diversity of the school 
community. It may draw on the profile contained in 
the School Strategic Plan. The School Context can 
be developed in conjunction with the Environmental 
Context of the School Strategic Plan. The School 
Context may be referred to when explaining the 
outcomes that have been achieved within the 
school. This section highlights important trends in 
the environment in which the school operates and 
will have important implications for the development 
of the School Strategic Plan.  
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Evaluation of Performance 
For each of the three student outcomes, that is, 
student learning, student engagement and 
wellbeing, and student pathways and transitions, 
schools reflect on a set of key focus questions 
addressing performance, drivers of performance, 
effectiveness of key strategies and 
recommendations for the future. 

 

8. Submission and 
endorsement 

The School Council will have been engaged 
throughout the preparation of the School Self-
Evaluation, and the final School Self-Evaluation 
report is tabled at a meeting of the School Council 
for endorsement. The self-evaluation report is also 
presented to a meeting of staff.  

Regional Network Leaders use the School Self-
Evaluation as a key resource in discussions with the 
school. Therefore, at least two weeks prior to the 
scheduled school review meeting, schools email 
their endorsed self-evaluation to their Regional 
Network Leader. For schools participating in a 
Negotiated Review, the School Self Evaluation must 
be provided to the Regional Network Leader by the 
fifth week of Term 2. 

The Regional Network Leader will forward an 
electronic copy of the School Self-Evaluation to the 
School Improvement Division. 

The Self-Evaluation is used by the school reviewer 
(or critical friend in a Negotiated Review) in 
preparation for the review. Schools provide a copy 
of their School Self-Evaluation and their 
performance data to their school reviewer, either by 
post, email or hard copy.  

Retention and archiving of reports should be in 
accordance with the Department Record Keeping 
Policy. The School Improvement Division has 
prepared a Document Retention Schedule for key 
documents developed as part of the School 
Accountability and improvement Framework. A link 
is provided in the ‘Further Support and Information’ 
section.
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9. Further Support and Information 

The School Improvement Division in the Department’s central office can be contacted by email at 
schoolaccountability@edumail.vic.gov.au. 

School Self-Evaluation examples 
Examples of sections of School Self-Evaluations are available at 
www.education.vic.gov.au/management/schoolimprovement/accountability/evaluation.htm. 

Flyer on School Improvement 
The flyer template to assist schools in informing their school communities about the upcoming year of self-evaluation, 
review and planning can be located at 
www.education.vic.gov.au/management/schoolimprovement/accountability/evaluation.htm. 

School Self-Evaluation template 
The template to assist schools in preparing their self-evaluation document is available on the School Accountability and 
Improvement website at www.education.vic.gov.au/management/schoolimprovement/accountability/evaluation.htm. 

Step-by-Step Guide to Completing the School Self-Evaluation Report  
This comprehensive step-by-step guide includes prompt questions and suggested data sources for use by schools in 
undertaking their self-evaluation. It is available on the School Accountability and Improvement website at 
www.education.vic.gov.au/management/schoolimprovement/accountability/evaluation.htm. 

The School Accountability and Improvement Framework 
This document provides an overview on the school accountability and improvement framework. The document is 
available on the School Accountability and Improvement website at 
www.education.vic.gov.au/management/schoolimprovement/accountability/default.htm. 

eLearning Planning Guide 
This resource collection focuses on how ICT relates to all correlates of the Effective Schools Model. It contains examples 
of best practices and indicators of effective eLearning in Schools, and is available at 
www.education.vic.gov.au/studentlearning/curriculum/elearning.htm. 

Document Retention Schedule 

Outlines the retention dates for all key School Accountability and Improvement Framework documents. 

http://www.eduweb.vic.gov.au/edulibrary/public/account/operate/SAIF_Document_Retention_Schedule_2010.xls   

Healthy Schools are Effective Schools 

To better understand and analyse school climate data, the Department has developed a resource package that offers 
practical advice on how school leadership teams and staff can help to improve their school climate. Healthy Schools are 
Effective Schools — An Introduction to School Climate is available at 
www.eduweb.vic.gov.au/edulibrary/public/hr/safetyhw/Module_1-wps-final-20061017-KC.pdf. 

Victorian Essential Learning Standards 

The Victorian Essential Learning Standards (VELS) describe what is essential for Victorian students to achieve from 
Prep to Year 10. They provide a whole school curriculum planning framework that sets out learning standards for schools 
to use to plan their teaching and learning programs, including assessment and reporting of student achievement and 
progress, and are available at www.education.vic.gov.au/studentlearning/studentreports/schools/reportingvels0708.htm. 

Victorian Early Years Learning and Development Framework 

The Victorian Early Years Learning Framework (the Victorian Framework) describes the key learning areas for children 
from birth to eight years. It builds continuity between the first years of schooling and the learning and development that 
precedes these: www.education.vic.gov.au/earlylearning 
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AEDI 
The Australian Early Development Index (AEDI) provides information around children’s progress and how well children 
are faring relative to others based on areas of early childhood development: 
www.education.vic.gov.au/researchinnovation/projects/aedi/default.htm 

VCAMS 
Victorian Child and Adolescent Monitoring System (VCAMS) provides data on the safety, health, learning, development 
and wellbeing of children and young people in Victoria: 
www.education.vic.gov.au/about/directions/children/vcams/default.htm 

Transition: A Positive Start to School 
Provides an overview of the Transition; A Positive Start to School initiative, including the new Victorian approach to 
transition to school: www.education.vic.gov.au/earlylearning/transitionschool/default.htm. 
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